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ABSTRACT 

Dunne; winter semester 1989, Monroe County Community 
College (KCCC) deveiope-l a Writing Fellows program and introduced a 
Writing Center mtc the Learning Assistance Lab \LAL) . Both chese 
iniatives were part of the school's writing-across-tne-curriculum 
(WAC) efforts which had been launcned la fall 1987. Writing Fellows 
are specially-trained peer cutcrs who work, with all students in 
courses involved with WAC, which include among others, classes in 
physics, nursing, music, chemistry, IcQic, alqebra and drafting. This 
annual report of MCCC's WAC progcar. describf^s the background to and 
goals of the program, presents frequency use data for the LAL, and 
provides results of an evaluative survey of students, faculty and 
student tutors involved m the program. Survey results include the 
following: (1) while MCCC enrollments decreased from fall 1989 to 
winter 1990, use of the LAL increased draiicitxcally from 2,481 to 
2,896 student visits; (2) total tutoring sessions per year at the LAL 
increased from 609 m 1986 to 1,937 m 1990; (3) m 1990, 84% of 
students who could arrange conferences with their Writing Fellows 
felt that the conf erence.^s were helpful or very helpful, up from 76% 
m 1989; (4) 91% of students surveyed m 1990 believed the program 
was either effective or very effective as compared with 78% in the 
1989 survey; (5) all 18 faculty involved in the WAC program wished to 
continue having Writing Fel?>ows assigned to their courses; and (6) 
all Writing Fellows who intended to return to MCCC in fall 1991 
volunteered to continue their worK as Writing Fellows. Sample 
narrative survey responses, copies of six issues of the WAC program 
newsletter, and a copy of a short article on the program are 
included. (JMC) 
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''Writing Across the Curriculum: Thinking Made Visible" 



Monroe County Community College's WAC Program 
Annual Report 

by 

Dr, John Holladay 

^^Writing across the curricuium is one of the most complex pedagogical and 
curricular reforms that has occurred in the American universities in the past twenty 
years. Its evaluation needs to be similarly complex and comprehensive. . . . Such 
evaluations don't always produce neat bar graphs or statistical reports/' 

(Tori Haring-Smith / Professor, Brown University / 23 March 1990 / Chicago / 
Conference on College Composition and Communication: "Evaluating WAC Programs") 

Our Evaluation: 

1 am encouraged by Tori Haring-Smith's comments. I believe we have put together a 
complex and comprehensive report. But, as she says, this topic is not easily reduced to 
statistics and bar graphs. To be sure, where possible, we have gathered statistics and 
presented them as clearly as possible. But the impact of this program goes beyond 
numbers. When students and faculty work together to improve thinking, writing, and 
communication skills, what takes place is very personal: and our Writing Fellows 
provide a personal response at the most appropriate time-while the paper is still being 
written. As you will see \f you study the results of our end-of-the-scmester surveys and 
read the anecdotal responses of students and faculty, we have changed the way some 
faculty and students think about writing. Students are interacting with each other with 
respect to writing-and in positive ways, not the usual commiseration. 

These changes did not occur overnight, and our work is far from complete. But a solid 
foundation exists, I am optimistic about our future. 

Background: 

MCCC's writing-across-the-curriculum activities began three years ago when we 
established a committee made up of faculty members from each division on campus. 
During the fall of '87 and the winter of *88, this committee worked to establish a WAC 
program that would endure because it served the needs of faculty and students. In the 
spring of *88 we had our first WAC workshop: a two-day session led by MSU Professor 
Michael Steinberg, 
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In the fall of '88 we had several workshops conducted by and for our own faculty, and 
we began the WAC newsletter which continues to publish three times each semester. 
During the winter semester of '89, MCCC started the Writing Fellows program and 
introduced a Writing Center into the Learning Assistance Lab. 

The material gathered for this report clearly demonstrates that Monroe County 
Community College has an active and productive writing-across-the-curriculum program. 
A lot of research and careful preparation have already gone into the establishment of this 
program. Many dedicated and hard working faculty and students are now involved in its 
success. Its future will depend on the continued commitment of administrators, faculty, 
and students of MCCC. 

WAC Goals: 

Tori Haring-Smith, WAC consultant and founder of Brown University's WAC 
program, also suggests in the paper listed at the beginning of this repon that when WAC 
programs first appeared in the late 'TOs, they began with basically two goals: 1) shared 
responsibility, and 2) the use of writing as a tool for learning. 

"We wanted to denx>nstrate through these programs that writing is a concern for all 
faculty in all disciplines, and, therefore, it is a shared responsibiility of the faculty as 
a whole. That v^as the primary concern when we set up WAC programs." Concerning 
the second goal, the use of writing as a tool for learning, Haring-Smith says this: 
''Writing should be seen as thinking m ade visible . Students shouid be engaged in 
revision**which goes far beyond editing/' 

MCCC's effons are addressing both of the issues identified by Haring-Smith, Has 
WAC become a shared responsibility among our faculty? Absolutely, but we have 
gone one step farther-we have made it a shared responsibility of faculty and 
students. Both are committed to improving the quality of writing and thinking in a wide 
variety of courses across the curriculum. 

During the period covered in this repon (Fall '89 and Winter *90), Writing Fellows 
have conducted over 1,500 individualized tutoring sessions-most in the Writing Center 
but many others in whatever location could be found when the LAL was not open. 
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The variety of classes involved has been encouraging-many are in areas that even a 
few years ago were not often thought to involve writing: Physics, Music, Nursing, 
Chemistry, Logic, Automotive Technology, Alegbra and Trigonometry, I>rafting, and 
Earth Science— to name only a few. 

Concerning the goal of shared responsibility, our efforts have been on target. 

Last semester (Winter '90) we had nineteen faculty members working with thirty-five 
Writing Fellows in twenty-five courses. These Writing Fellows worked with over five 
hundred students in the classes to which they were assigned, and they also spent seventy 
hours a week in the Writing Center in the LAL- where they were available to help 
students from every course on campus. 

To be sure, many faculty are not yet involved-and some never will be. But, unlike 
many campuses where interest in WAC starts on a high note and gradually diminishes, 
each semester we have had a few more faculty members become involved with WAC 
(I might also add that I have already received an even wider range of requests for Writing 
Fellows next fall-more than we will be able to supply. Nevertheless, th. who will not 
have a Writing Fellow assigned to their class will still be able to send students to work 
with Writing Fellows in the Writing Center.) 

The second goal of WAC is to encourage the use of writing as a learning tool. 
Concerning this goal, Haring-Smith says: ''Students should be engaged in revision- 
which goes far beyond editing.'' Clearly, our students are doing more revision and 
more thoughtful revision than ever before. In the classes to which Writing Fellows are 
assigned, every major writing assignment must go through at least two drafts: the first 
draft is reviewed by the Writing Fellow, who then discusses it with the student. It is then 
attached to a second draft-both of which arc submitted to the professor. 

Making clear the difference between revision and editing is one of the most difficult 
tasks faced by anyone trying to operate a Writing Center. In the past, most students, if 
they went to the LAL at all, were looking for a quick fix, an editor who would correct the 
mechanical and grammatical mistakes. Intact, even adn^nistrators and faculty often 
think of Writing Centers as places for remedial work-developmental centers for poor 
writers. We are working to change that perception. Our Writing Fellows work with 
every student in class to demonstrate that revision is an integral part of writing for 
9il writers, and it is not a punishment meted out to poor writers. 
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The focus in our Writing Center and in the training of our Writing Fellows is on 
revision: thinking about and trying to correct high-order problems firsts-following the 
assignment carefully, demonstrating thoroughness and clarity of thought, providing 
accurate, adequate, and appropriate support for one's conclusions. Only after these issues 
have been addressed docs the Writing Fellow begin to deal with issues of editing. As a 
result, more critical thinking is taking place on every formal writing assignment. 

Questions about WAC at MCCC: 

Who benefits from this approach? STUDENTS BENEFFT. 

We must not underestimate the intelligence and insight of our students. 

The students benefit, and they know they do. (See their responses on pages 10-17.) 

Students benefit from receiving guidance, encouragement, and positive feedback when 

it matters most to them-before their work is submitted for a grade. 

Students benefit from the personal contact, from the assurance that help is available, that 

someone does care and will take the time to work with them, lliis is especially critical to 

those who are being asked to write their first paper in the disciplines. Some have not yet 

even had their first composition class, and they don't know where to begin. Help for 

these students has not always been available, and they are extremely grateful for the 

guidance they receive. 

Students benefit from being required to get on task sooner. They are not permitted to 
wait until the last possible minute to begin the major writing assignments. Even though a 
few find this irksome, the overwhelming majority realize the need to organize their time 
more efficiently. They also perceive the faculty member as being more organized. If the 
faculty member has laid the groundwork carefully, working with the Writing Fellows 
becomes one more good thing about a good class and a good learning experience. 

FACULTY BENEFIT. Faculty appreciate the results of working with Writing Fellows. 
(See their comments on pages 18-20.) 

Faculty working with Writing Fellows no longer have to read and grade first drafts 
hurriedly thrown together at the last minute. Faculty appreciate the fact that their 
students are on task sooner. 

Faculty often admit this has rexjuired more of them. They must define their expectations 
more clearly. They must establish better time lines for first and second drafts. Yet the 
improved quality of student work makes the extra effort worthwhile. 
The finished papers are easier to read and grade. Faculty feel less need to teach writing 
and can concentrate more on subject matter. 
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WRITING FELLOWS BENEFIT. 

Since we learn best what we must teach to someone else, the Writing Fellows benefit 
more than anyone. They improve their own writing and their interpersonal 
com^nunication skills. 

They learn to deal with all sorts of people and all sons of problems. 
They are proud and gratified when students respond positively to their guidance. They 
also learn when then they have to deal with the occasional student who is reluctant to 
write or revise. 

They have a position of honor among students and faculty. 
They appreciate the opponuniiy to work closely with faculty. 

Writing Fellows benefit from the opponunity to lake a number of papers home and read 
and write written responses before meeting to discuss the papers. On other campuses 
with writing centers, the tutors usually have to read and respond immediately. Tl.ey have 
less rime to prepare a considered response. 

Writing Fellows have much more training than most writing center tutors. Each Writing 
Fellow must complete 254 Advanced Composition-where they read several books about 
writing and the tutoring of writing, and where they have the opportunity to practice their 
tutoring skills. 

Thus, quality and quantity arc served by this approach: the quality of training is 
improved, and the quantity of students served has grown rapidly because it is now a 
required part of many classes. 

General Observations on MCCC's WAC Program: 

Faculty and students are aware of WAC on our campus. Unlike many campuses, 
three years has not diminished the importance of WAC on this campus. Because of the 
Writing Fellows, the Writing Center, the WAC newslener, and faculty luncheons where 
we discuss these issues, writing-across-the-curriculum is not a "buzz word" that has 
come and gone. Writing-to-leam is now a part of how many of us teach. 

Though we are not there yet, we are a lot closer to the day when students cannot 
help but perceive that writing is spread across the curriculum and is inescapable. 

More writing, more revising, and more critical thinking are now taking place in courses 
across the curriculum. Quantity and quality arc both being served by MCCC's WAC 
program. With the continued suppon of faculty, students, and administrators, WAC will 
play an ever increasing role in lepxning at Monroe County Community College. 
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LAL Frequency Use Data / Winter 1986- Winter 1990 

Winter 1986 MCCC Enrollment 2,539 

Total LAL Visits = 907 
Total Tutor Sessions = 609 

Fall 1986 MCCC Enrollment 2,992 

Total LAL Visits = 759 
Total Tutor Sessions = 475 

Winter 1987 MCCC Enrollment 2,739 

Total LAL Visits = 970 
Total Tutor Sessions = 526 

Fall 1987 MCCC Enrollment 3,120 

Total LAL Visits = 1531 
Total Tutor Sessions = 830 

Winter 1988 MCCC Enrollment 2,770 

Total LAL Visits = 1414 
Total Tutor Sessions = 873 

Fall 1988 MCCC Enrollment 3,118 

Total LAL Visits = 2029 
Total Tutor Sessions 938 

Winter 1989 MCCC Enrollment 2,843 

Total LAL Visits = 2234 
Total Tutor Sessions = 1244 fWrif iny Tpnfer = 4751 

Fall 1989 MCCC Enrollment 3,261 

Total LAL Visits = 2481 
Total Tutor Sessions = 1434 (Writing r^ntpr = 563) 

Winter 1990 MCCC Enrollment 2,950 

Total LAL Visits = 2896 
Total Tutor Sessions = 1937 (Writing Tpnter = 927) 
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The chart of the preceding page reveals that even though MCCC enrollment has not 
grown dramatically in the past four years, student use of the LAL has increased 
dramatically. 

For example, MCCC enrollment for the fall semester of 1986 was 2,992. The LAL 
was beginning its third year of operation. 
Total LAL visits that semester were 759. 
Tutor sessions were 475. 

During the most recent semester, winter 1990, MCCC enrollment was actually lower 
than in the fair of 1986: 2,950. 

Nevertheless, even with forty-two fewer students attending MCCC than during the fall of 
1986, total LAL visits during the winter 1990 semester were up nearly 382 percent- 
2896 visits (compared to 759 in 1986). 

The total tutor sessions during the winter 1990 semester were also up dramatically: 
408 percent- 1,937 tutor sessions (compared to 475 in 1986). 
In fact, we had more V/riting Center tutor sessions last semester (927) than the total 
LAL visits (759) during the fall of 1986. 

As recendy as the fall semester of 1988-the semester before the introduction of the 
Writing Center in the LAL«*total tutor sessions were 938. Only three semesters later, 
winter 1990, with 168 fewer students on campus than in the fall of 1988, the enlire 
LAL had almost 1,000 more tutor sessions: 1,937. 

That is impressive growth in less than five yearc. 

A number of factors have no doubt contributed to this rapid growth. Clearly one very 
important factor is the introduction of The Writing Center and Writing Fellows in the 
winter semester 1989. 

For a more detailed analysis of this information and of our end-of -the-scmester 
evaluations by faculty and student- writers, please examine the data on the following 
pages. 
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Part One: Writing Center in the Learning Assistance Lab 

The addition of the Writing Fellows has had a significant impact on activity in the LAL 
during the past three semesters. 

During the winter semester of 1988 and the fall of 1988, the two semester before 
Writing Fellows created the Wnting Ce nter in the I.AI. student visits to the LAL 
totaled 3.381 (Winter '88 = L352 / Fall '88 = 2029 V 

During the winter semester of 1989 and the fall of 1989, the first two semesters of the 
Writing Fellows presence in the Writing Center in the LAL, students visits to the 
LAL totaled 4.840 (Winter '89 = 2359 / FaU '90 = 2481V 

These are some revealing numbers. They are especially revealing when you consider the 
fact that our student population has not grown significantly for several years. During 
two semesters when our enrollment had very little growth, use of the LAL grew by 
1459 students»-an increase of ov^r 41% 

If we compare the latest semester, winter 1990, to the winter of 1988, we see an even 
more remarkable growth. Student visits to the LAL during the winter of 1988 totaled 
USl Student visits to the LAL during the winter of 1990 totaled 2896 Thatrreans 
that LAL use this winter was 114% greater than two winters ago. 

The Writing Center cannot claim credit for all of this growth, but the arrival of the 
Writing Fellows and rapid growth of the LAL arc clearly related. 

Prior to the use of Writing Fellows, LAI. tutors only infrequently worked with writing. It 
was not even a category on their frequency charts. Consider the change that has occurred 
in the past three semesters. 
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These are the total Student visits to the Writing Center in the LAL during 
the three semesters it has been in operation: 

Winter 1989= 47.S / Fall 1989= 563 / V^inter1Q90= 927 

As you can see, in an area where we did almost no tutoring three yeais ago, we had 
222 sessions this winter. 

Consider also the training of the writing tutors. Two years ago, if students did tutor 
other students* writing in the LAL, the tutors had almost no special training in this very 
difncult task. This is no longer the case. All ot the tutors in the Writing Center are now 
taking or have completed a one semester course which prepares them to do this job and to 
do it well"254 Advanced Composition. 

The winter 1990 semester also saw a new outreach to our Writing Center. Two 

Wnting Fellows made themselves available for tutoring at the South Center in Bedford, 
and they recorded sixteen tutoring sessions. This is small but significant service to 
students at the South Center~and one greatly appreciated by those who took advantage of 
the service. 

The Writing Center will atmost certainly continue to have a positive influence on 
LAL use. Students in course lich require the use of Writing Fellows will most often 
meet with their Writing FeUow in the LAL. As they do this, these students arc 
discovering how much they can benefit from the LAL*s services. For these students, the 
LAL is no longer a mysterious and misunderstood place. Many of Uiese students ^Aall 
return for help with other courses. 

We should also note that even though the LAL frequency use data shows that the 
Writing Fellows held a remarkable 927 sessions in only 15 weeks, these were not all 
the sessions they held. Since the LAL is very often closed when students needed to 
hold sessions, a significant number of sessions were held in the library, the halls, the 
cafeteria, and the parking lots. A few students even went to the Writing Fellows' homes 
to have their sessions. In addition, several students who could not find a suitable time or 
place to meet with their Writing Fellows held conferences over the phone. 

In short, the Writing Fellows are a very dedicated and flexible group of students. They 
know their work is important, and they find ways to get the job done. Read on and 
you wil) see how their fellow students evaluate the performance of the Writing Fellows. 
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Part Two: Evaluation of the Program by Students -10- 
Who Worked with Writing Fellows: Winter 1990 



During the winter semester 1990, twenty-five MCCC classes (up from twenty-one classes 
in the winter of 1989) in a variety of disciplines had Writing Fellows assigned to assist 
their fellow students with all major writing assignments. At the end of the semester, 
students in twenty-four of these classes completed a survey designed to evaluate their 
experiences with the Writing Fellows. 

Evaluations were completed by 364 students in these 24 classes. Not all students who 
worked with Writing Fellows were in class on the days the evaluations were distributed, 
and some students did not respond in all categories. Nevertheless, this is a very large and 
representative sample of those who worked with Writing Fellows during the winter 1990 
semester. The results are listed below. 

1) How helpful were the written comments on vour paper? 

Last winter (*89) an encouraging 76% of the students responded in the top two 
categories: very helpful and helpful. This winter (*90) an even more encouraging 88% 
of the students responded in the top two categories. 

47% Very Helpful (172 of 364) 

41% Helpful (147 of 364) 

11% Marginally Helpful (41 of 364) 

1% Not Helpful (4 of 364) 

2) How helpful were vour conferences with Writing Fellows? 

* 

(A bicher percentage of students managed to attend conferences this winter. In the 
winter of '89, 227 of 254 students attended conferences. This winter, 360 of the 364 
students who filled out the questionnaire said they attended conferences.) 

We art er^coui^agcd to Icam that 84% of the students who could arrange conferences 
with their Writing Fellows felt the conferences were helpful or very helpful-up from 
76% in the winter '89 semester. 
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3) Check vour ovprflll rating of the Writing Fellows with whom vou 
worked. 

In Lhe winter '89 semester, 79% of the students in classes with Writing Fellows found the 
work of their Writing Fellows to be effective or very effective. 

This year, the winter '90 semester, 88% of the students in classes with Writing Fellows 
found the woric of their Writing Fellows to be effective (36%) or very effective (52%). 

Although we will work for an even higher rating, these numbers clearly demonstrate a 
verv strong endorsement of the Writin g Fellows' efforts. 

52% Very Effective (183 of 355) 

36% Effective (127 of 355) 

11% Marginally Effective (41 of 355) 

1% Unsatisfactory (4 of 355) 



4) Check vour overall rating of the Writing Fellows Program (the 
Writing C enter and the Writing Fellows in general). 

This is the most favorable response of all. For the first time, the effective and very 
effective ratings combine for a better than 90% approval. Last year's response was good 
(78%), but we are quite pleased to know that 91% of our students believe our program is 
effective (42%) or very effective (49%). 

The biggest improvement over last year was in the highest category. Last year 28% of 
our students g:.,e the program an overall rating of very effective. This year, that same 
category received a 49% approval rating. 
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Rvflliifltion of th^ Writinp Felloes Prog ram 
Fall 19P9 



During the fall semester 1989, thineen MCCC classes had Writing Fellows assigned to 
assist their fellow students with all major writing assignments. At the end of the 
semester, students in these classes completed a survey designed to evaluate their 
experiences with the Writing Fellows. Eleven of the thirteen classes filled out the survey. 
The results are listed below. 



1) How helpful were the written comments on vour paper? 



41% Very Helpful (67 of 165) 

46% Helpful (76 of 165) 

13% Marginally Helpful (21 of 165) 

less than 1% Not Helpful (1 of 165) 



2) How helpful were vGjr pnnferenpes with Writing Fellows? 

(A few were unable to arrange conferences and had to rely on written comments.) 

42% Very Helpful (61 of 148) 

45% Helpful (67 of 148) 

13% Marginally Helpful (19 of 148) 

less than 1% Not Helpful (1 of 148) 



IS 



3) Check vour overall rating off hp Writing Fellows with whom vou 

worked. 



43% Very Helpful (70 of 161) 

47% Helpful (76 of !61) 

9% Marginally Helpful (14 of 161) 

lesstlianl% Not Helpful (1 of 161) 



4) Check your overall rating of the Writing Fellows Program (the 
Writing Center and the Writing Fellows in general). 

40% Very Helpful (62 of 157) 

53% Helpful (83 of 157) 

7% Marginally Helpful (11 of 157) 

less than 1% Not Helpful (1 of 157) 
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Writing Fellow Evaluations; 

A Sample of Student Responses 

"I never would have seen a Fellow if it would not have been required because I have a 
hard time asking for help. However, I found that my papers were dramatically improved 
because of the helpful Writing Fellows." 

'^I have been here for a few years and was honestly nfraid to go to the LAL, but now 
I tell everyone that the LAL is gold. My Writing Fellow sat down and took me 
through the paper step by step/' 

'*She encouraged me . She made me feel good about the work I had done." 

''I think this should continue. My Writing Fellow was very helpful, patient, and willing 
to work me into her schedule. Keep up the good work!" 

''I like the fact that we are shown what is wrong and how to improve our work 
before we are graded/' 

"She made me feel extremely comfortable discussing the paper with her." 
''She went through every pan of the paper with care. Good Job!" 
"She really worked with me on my pap>er." 

''More classes should require it because many people are not motivated enough to 
seek help on their own/' 

"He took the time to make sure his comments were understood. This was a very positive 
experience." 

"It is well organized." 

'*She helped me very much-made herself available to phone calls and unscheduled 
visits." 

*^Even though it was very hard to do, I feel it was important to do, and I appreciated 
the Writing Fellows' help." 
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"I think this program is a great help to the students at MCCC. Although it is an 
inconvenience, it helped in the long nin/^ 

''Exactly what I needed-she helped me by showing what I understood but need to 
Clarify/' 

"She was very helpful. I would love to have her help again." 
"I thought everything was great Don't change a thing." 

"1 worked with two Writing Fellows who were not assr^ned to my class, and they 
took their own time to help me/' 

"I have had many useful encounters with the Writing Fellows. It is an exceptional 
program." 

"She explained everything very thoroughly and took a lot of time with me." 

"He was very helpful, and my second visit using the phone helped me with my busy 
schedule." 

'The program was helpful and a great benefit to my studies. This program lets me 
get the most for my tuition dollars/' 

"This was very helpful for me. It made me get my paper written earlier. I didn't wait 
until the last minute as I usually do." 

''My Writing Fellow is tough, but she really knows her stuff. Keep up the good 
work. This is an important program. I wrote six papers this semester. Vm burned 
out, but I am a better writer for it. THANKS!'' 

"This is a priceless service. A one-to-one conference is very effective in producing an 
excellent paper." 

''She is a great Writing Fellow. She went out of her way to help people, and her 
comments were helpful." 
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"Great Program: Writing Fellows give you a chance to correct errors before the 
instructor does." 

"I'd view the Writing Fellows as a definite success, but people have to remember 
you can only get out of the writing what you put in." 

"1 would go in feeling very nervous about the writing I was doing, but she always 
reassured me." 

"She made good comments, and it was easy to take criticism from her." 

"She was vtiy good. She took a great deal of time explaining what was wrong and trying 
to help me coirect it." 

"She was great. She had confidence and patience and was well informed." 

"She went out of her way to meet with me after I nnisscd my appointment." 

''My papers were a confused mess of ideas, but his suggestions helped my papers 
make sense! He was extremely helpful and genuinely interested in my success^'' 

"Sometimes you can read a paper three or four times and still not catch the mistakes 
others would catch." 

'The program is great! I always benefit from seeing a Writing Fellow. 
Thank God for Writing Fellows!'' 

"1 think that it is a fantastic idea. You feel much more confident when you turn in your 
paper." 

'1 hope the college I transfer to has a program like this. I want it to continue/' 

"They were both very helpful and comfortable to be with. They made time for more help 
at odd limes." 

"ITiis is the second course where I have had this Writing Fellow. Her help was valuable. 
I like the fact that she had hours here at the South Center. I took advantage of this.*' 

"Two heads arc better than onc-nc matter how good you think your work is." 
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"Writing Fellows are very helpful in constructive criticism. ITiey not only point out weak 
areas but also strong points." 

'"She was very nice and spent a LOT of time with me. She showed genuine concern 
with helping me." 

"The Fellows were very supponive and helped improve the quality of my paper 
immensely. Good job. Keep the program!" 

"She was able to give me ideas without criticizing me in a negative way." 

'This has got to be the best idea in years for benefit of students. Teachers simply do 
not have the time to spend with each individua! student on the problems there might 
be on a paper. I hope Sienna Heights students will have benefit of this program.'' 

Writing Fellow Evaluations: 
A Sample of Student Suggestions 

'^Instructors should explain the program and procedures more completely. Some 
students still seem to be confused about the nature, purpose, and specifics of this 
program." 

"Sometimes they need to be more critical " 

"Some people never took a writing course, and I felt papers unnecessary in a two credit 
course." 

"I think they should be elective, not required." 

"The Writing Fellows were excellent, but instructors need to make the Writing Fellows 
more aware of cxacdy what an A paper should contain." 

"It would be more helpful if the WF had already taken the class so they are more familiar 
with the assignments." 

^^It is a great program, but it needs more publicity. Make more people aware that 
this program exists.'' 
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Part Three; 

Evaluation of the Program by Faculty Who Worked with Writing Fellows 

Eighteen of the twenty faculty members who were assigned Writing Fellows during the 
winter 1990 semester completed an end-of-the-scmester survey. 

The following is a composite of their responses: 

Will You Be Willing to Have Writing Fellows in a Subsequent Semester, 
If They Are Available? 

Yes 18 No fl 

(Even those who had not found time to fill out the forms, verbally indicated an eagerness to 
continue with Writing Fellows in the future.) 

Faculty Observations about Their Writing Fellows 
and the Writing Fellow Program 

"In the past the paper quality was equal to the rough-draft stage. Now it is a joy to read 
these papers. I still made suggestions and changes, but they were fewer by 80% to 90%. 
The improvement was like night and day." 

"The students put a lot more time and effort into their papers now. They stan sooner and 
revise more thoroughly. They seem more genuinely concerned than in the past*-perhap$ 
because of the Writing FeHows' genuine concern. It rubs off.'' 

"The Writing Fellows had a warm and caring approach. Always made arrangements to 
see students on two occasions if needed." 

"The presence of the Writing Fellows is a clear statement that we regard good writing highly 
in this class.** 

"I love the program and was really unhappy when I thought I had not been assigned any 
Writing Fellows this winter. I was happy when I was lucky enough to get two. Their 
comments on student papers were extremely thorough and intelligent. They went above 
and beyond.'' 
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''I wish this type of program had been around in my college days. Thanks for the 
opportunity to work with the Writing Fellows. It is a SUPER program.'' 

"The poorest writers were helped a great deal." 

"Because of the Writing Fellows, students' apprehensions were eased/' 

"My students now have a more positive attitude about written communication and its effects 
in employment situations." 

" Without the Writing Fellows 1 would have no significant writing assignments. With the 
Writing Fellows I follow my deadlines more carefully, and I can see that it makes the 
learners more confident." 

"Careful positive evaluations were written for each student. Often she included handouts 
to assist students with MLA format, punctuation. A really fine job!" 

"There was a definite improvement from first to second draft. A couple of the weaker 
students were ^saved' by her assistance." 

"It took less time to grade. Many of the original problems had been corrected by the time I 
received them for grading. I also found that the assignment was more specific as a result of 
working with the Fellow-which made the evaluation easier. I was more positive in my 
responses because the papers were more satisfying to read." 

"I appreciate the fact that the Fellows were very flexible to my calender changes." 

"She did a good job of presenting the program to the class. She was very poised and relaxed 
in front of the class/' 

^^It improves writing and thinking: minfi and the students'.'' 
^'Keep it going. It's the best thing to happen around here-EVER!" 
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Things Faculty Plan To Do Differently When They Do This Again 

''I need to explain my expectations for papers more carefuHy, so I need to meet with the 
Writing Fenow more often." 

'*I will have the students discuss their knowledge of correct citation procedure, I would also 
emphasize that the students should not take out their frustrations with the assignment 
on the Writing Fellow/' 

"I will give better directions and explain the grading scale more clearly," 

"I will try to get Writing Fellows who have taken my class. It will help if they know more 
about the instructor and the assignments." 

''I will include more specific guidelines, and I will have the WF give a short presentation 
on MLA style prior to the paper/* 

"Perhaps we can prepare a slick folded pamphlet to give to the students: with quotes from 
professors and Writing Fellows.** 

"I need to set specific deadlines sooner I will require first drafts to be typed/* 

will meet with the WF earlier and more to provide better insight into elements of 
papers in this discipline/* 
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Part Four; 

Evaluation of the Program by the Writing Fellows 

The Writing Fellows have been extremely busy. This is especially true during the 
semester they take 254 Advanced Composition. During the fall and winter semesters, 
each Writing Fellow spends two hours a week in the Writing Center in the LAL. Word 
of the Writing Fellows availability must be spreading because the number of drop-in 
tutoring sessions increased significantly this year. The winter *88 semester saw very 
little tutoring of writing in the LAL. The following winter, with the introduction of 
Writing Fellows to the Writing Center in the LAL, writing sessions grew to 475. 
This winter (^90), the number of writing sessions leaped to 927. 

In addition to their work in the LAL. each Writing Fellow is assigned to work with a 
particular class across the curriculum. During the most recent semester (winter . y90), 
Writing Fellows worked with the first drafts of all major writing assignments in twenty- 
five classes. These included courses in anthropology, sociology, physics, children's 
literature, music for classroom teachers, education, nursing, respiratory therapy, speech, 
organic chemistry, logic, philosophy, secretarial procedures, automotive instrumcniation. 
juvenile delinquency, algebra and trigonometry, marriage and family, drafting, and earth 
science. 

In spite of the long hours, hard work, and little pay. when given the opportunity tc 
evaluate their semester, the Writing Fellow expressed a sense of pride in their 
accomplishments. The Writing Fellows know they are gaining valuable experience. 
Perhaps the most significant statistics am these: 

1) We have had fifty students take 254 Advanced Composition-the course during 
which they begin their work as Writing Fellows. Forty-nine students have 
successfully completed the course. (One found it necessary to drop because oi medical 
problems.) 

2) Every Writing Fellow who plans to return to MCCC nex' fall has also 
volunteered to work as a Writing Fellow next fall. 

The following quotes from a few of their evaluations express very clearly the positive 
feeling the Writing Fello\vs have toward MCCC and its Writing FeUow approach to 
V/riting-to«Lcam and Writing-Across-the-Curriculum: 



"The professor was extremely thoughtful and courteous to work with. She also did my 
ego a tremendous amount of good. She is such a gracious and giving person that she 
makes me feel that I am just about the best at what I do as a Writing Fellow." 

"I am glad I had the experience of being a Writing Fellow. My writing has improved, 
and I am just happy to be able to help others. I am going to mis^ it next year-maybc 
Michigan State will need Writing Fellows in the future. I hope so!" 

"The Writing Fellow program has been one of the biggest plusses of my experiences 
and time spent at MCCC. It has enhanced my education; improved, strengthened, and 
personalized my relationships with faculty members and other students; rewarded me 
with some very dear friends; challenged me to open doors that would have remained 
unopened; and taught me a multitude of skills applicable to many different life 
circumstances. I am very proud and happy to a Writing Fellow." 

*i can hardly believe this is my last semester as a Writing Fellow! This has truly been 
the most rewarding experience in my college career. Besides improving my own 
writing skills and meeting dozens of new friends, I have had the opportunity to develop 
oersonal relationships with professors for whom I have a great deal of respect. The 
wonderful feeling of satisfaction I had each time I 'fellowed' another student's writing is 
something I will miss," 

'The Writing Fellows program has given me confidence as I tend to be a wellspring 
of self-doubt. I tend to get Als from my instructors. What I want is A!s from my 
peers. The program has helped me interact with fellow students. When they return of 
their own volition, I know they have accepted me and my talent. This is the greatest 
compliment. My most treasured quote is from a gentleman who said, *I hope the word 
doesn't get around that you arc here because you are my secret weapon.'" 

"I can honestly equate Fallowing to a good wine. It just gets better with age!" 

'This has been a very special class. I have learned so much about writing, teaching, 
and myself.'' 

'i want to tell you how glad I am that I took this class. At the beginning I was not sure if 
I could handle it, but now I know that I can. I almost wish I could take the class again." 
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'This class has cerUinly been the greatest learning experience I have ever had since 
starting school. Everyone I have talked to wishes this program success.'' 

"This has been a very rewarding experience, and if I were asked the following question: 
*If you had it to do over again, would you?' ~I would answer YES without hesitation." 

'"One student embarrassed me by the way he kept telling me how much I helped him 
and taught him-but it also felt good.'' 

"These students had mc flying higher than a kite by the time our sessions were over. I am 
ecstatic. There is hope for America-I have witnessed it. If these young men keep their 
dreams alive, there is no limit to what they can accomplish." 

"Proud and glad-that is how I feel about being a Writing Fellow. I am proud of 
myself for being able to achieve in class and proud to be acquainted with all the other 
Writing Fellows. My heart and mind are glad, happy, even ecstatic, that I can help 
others -and I learn in the process. How m*xh better can it get!'' 

*Tlease see that the program continues. Your biggest asset is the group of Writing 
Fellows. We can attest to the goodness of the program. We can be your spokesmen. 
Not everyone is good at everything. Some need help. Isn't that what learning and 
life are both about-sharing knowledge." 

"Being a Writing Fellow is an honor. Tutoring produced anxiety, but it also produced 
results. New friends came into my life because of this program. THANK YOb 
VERY MUCH!" 

"Thanks for letting me be a Writing Fellow. As I have said before, this has been the 
highlight of my college education thus far. I do hope to take part in this program next 
fall and wiuter." 
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SBPtcmbPr igflQ E<it>r: Sr. J»M jtollrtaf 




WRITING FELLOWS AND WRITING CENTER IN THE LAL TO CONTINUE 



Monroe County Community College is now in the second semester of its 
Writing Fellows Program. Of the twenty-five students who took 254 Advanced 
Composition and served as writing tutors last semester, nine have 
transferred to other schools, and sixteen have returned to MCCC this fall. 
I am pleased to be able to report that all sixteen of our returning Writing 
Fellows have agreed to work with us again this semester. 

Last semester LAL use was up 677. over the previous winter (945 more 
tutoring sessions). Part of this increase can be attributed to the 
development of the Writing Center in the LAL. During the winter semester, 
the LAL had 485 tutoring sessions devoted to writing. And we could have 
handled more, but most students will not seek help with their writing until 
it IS too late — after their work has been graded. 

Please encourage your students to visit the Writing Center in the LAL 
and to do it before you evaluate the final draft. Page three of this 
newsletter includes a list of the hours each writing tutor i^ in the 
Writing Center. I have included a sample of the Writing Center reference 
form on the back page of this newsletter. You can make copies tor your own 
use, or send me a note and I will see that you get extra copies. 

Encourage your students to visit the Writing Center in the LAL. This 
IS not just a service fo- students "at risk." We can all use a sympathetic 
reader, and, best of all, your students will receive assistance before it 
is too late--when they can still revise their early efforts, clarify their 
thinking, and improve their writing. 

We need your help. As you ' now, if we do not use this service, we 
will soon lose it. 

I would also liJ'e to encourage all faculty members to consider 

volunteering for an hour or two each week in the LAL. Several of us have 
done this in the past and are continuing to do so. It can be a rewarding 

and en 1 igh ten ing experience f or our studen ts and ourse 1 ves . You can hel p 

with any subject you feel comfortable tutoring. And, if you wish to put a 

note on your office door directing your students to the LAL, you may spend 
this time during your office hours. 

Have a great semester. Write On' 
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MONROE COl'NTY COMMUNITY COLLEGE 
WRITING FELLOWS' CLASS ASSIGNMENTS 
FOR 

FALL 1989 



COURSE 

251 Organic Chemistry 

152 Anthropology 

201 Electronic Office 
Procedures 

152 W. Philosophy 

251 SS & Novel 

256 Children's Lit. 

151 Speech 

151 Sociology 

151 Sociology 



TIME & DAYS 
T.Th./5:30-7 
M.W.F./lO-ll 
M.W.F./10-12 

T. Th/9:30-ll 

M.W.F./11-12 

T.Th./ll-12:30 

T.Th./ll-12:30 

T.Th/7:45-9: 10 
(Bedford) 

M.W./5:35-7:00 
( Jefferson ) 



FACULTY 
Hilenan 
DeVries 
Evangelinos 

Holladay 

Holladay 

Merkel 

Leach 

Moyer 

Moyer 



WRITING FELLOWS 
Masserant 
Flood/Gonyea 
Faunt 

Masserant /Curt is 

Lou/Sampeon 

Vose/Graves 

Littrell/Gravee 

Watkins 

Moyer 



151 


History W. Civ. 


M.W./5:35-7:00 


Havrilsak 


Wenzel/Faunt 


251 


Botany 


M.W.F. 711-12:00 


Howe 


Longton 


251 


Physics 


M.W.Th.F./l-2 


Spalding 


liowen 


151 


Education 


Tues./2-3:30 


Brewer 


Leathers 



THIRTEEN CLASSES / SIXTEEN WRITING FELLOWS 

DAY AND NIGHT CLASSES / FULL-TIME AND f»ART-TIME FACULTY 

ALL THREE CAMPUSES / THREE DEPARTMENTS: 

HUMANITIBS/SOCIAL SCIENCES 

HATH/SCIENCES 

BUSINESS 

4: 4c 4^ « « 4( 4( 4( 4( 4( 4( 4( 4( 4( 4( 4( 

WRITING FELLOWS FOR FALL 1989 

1) Don CurtlB 2) Peggy Faunt 3) Edna Flood 4) Hollie Gonyea 5) Dawn Graves 
6) Kristin Leathers 7) Charlene Llttrell 8) Margaret Longton 9) Sarah Low 
10) Michelle Masserant 11) Rachael Mowen 12) Eugene Moyer 13) Steve S*)iipaon 
14) RoseHarie Voss 15) Patricia Watkins 16) Wendy Wenzel 
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IMi / 




Mi/ 



in the 



^^^^^^^g «^slstance Lab 



Utoring 1^ 



What the Writing Center Is: 

An hvil vidual ized service available to all MCCC students 
+ We ti'tor writing for every course on campus. You need NOT be enrolled in 

a composition course in order to work with a tutor to improve your writing. 

Wh.it tUc Wilting Ccntei Is Nor. 

4 We are not a set 'lie liml'ed to poor students: we help j^ood students get 

h'.'tter, and we help wudK students >;et stronger. 
+ We are not a proofreading or editing service. 

+ We are stuffed with writing tutors who are trained to help you develop 
confidence J skill in writing, hut they are not permitted to "fix" 
papt-rs for fuu. Ttiev wil) gladlv help you learn to "fix" your own papers. 

What the Writing Center Offers: 
in writing we car: 

+ Diagnose weaknesses andstreiigthN in you writing skills. 
+ Arrange one^on-one tutoring on a regular weekly basis, or we can help 
with a particular assignment. 



The KA.l. lb open d. ring 
these hours 



Monda> 9:30a.m. 
luesday 9:30a. m. 
Wednesday 9:30a.ni. 
Thursday 9:30a.m. 
Friday 9:30a.m. 
Saturdav 9:00a.m. 



■ 7:00p.m. 

■ 7:00p.m. 

- A:00p.m. 

- 4:00p.m. 
-i::30p.m. 

■ 1:00p.m. 



Writing tutors are not always available 
so call ahead to make an appointment. 



We are ready to help with every 
stage of the writing process: 
Out lines , Rough Drafts, Revisions 
Brainstorming 

Word processors are available for 
Student use. 



Located in the Campbell Learning 

Resource Center, L-218 

(313) 242-7300, extension 278 
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VSITINO CINTER IN THC LtAjmiNO A3SISTMICt LAB 

MrUlaa tmi itw^' H^yrr / fill jft? 



It 100- 
I2i00- 
I lOO- 
2i00- 

4i0b 

• i30- 



10i30 

II too 

t2iOU 
liOO 
2i00 
SiOO 
4i00 
SiOO 
6i)0 
• i30 



vr ti 

_„Dr. Holl«d«y 



_nich«tt« IUM«r«fit / 

^•99f r»unt / 



ItiQO-lliOO 

I2t00-li00 
|tM-2i00 

aiOo-9ioo 

O -4i00 



_0r . Uach. 



_Cdn« rioo4_ 



.Bdn« r*oo«L 



JtmX V«Utll« y 



wr 12 



.Don Curtis 



.Rom Vom. 



9i30-IOi30 

lOioo-i I too 

f\ 1 100-12100 
I2i00-I lOO 
I i00-2i00 
2 1 00-3 1 00 
3i00-4i00 



-Or. 



Noll«ctay 



_R«eh««t now«n. 



.N«r9«r«t LonffloA. 
^■r9«r«t Longton. 
^Mfidy w«fit«t 



9iM-IOi30 
1 1 i00-l2i00 
I2i00-I lOO 
Ii00*2i00 
2i 00-3 I 00 



-Hot t !• Oofty _ 
-Ch«rtt« t.lUr«lt_ 
.Ch«rll« t.Utr«)t_ 



/ 



ti30-10i30 

lOiOO'-lliOO 
II |00-I2i00 



.Or. Hott«d*y_ 



JIOM VOM 
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Referral Form 
for the 

Writing Center in the Learning Assistance Lab 
Monroe County Com«Punity College 



DATE 

Instructor: PLEASE ATTACH THIS FORM TO THE STUDENT'S THEME, If 
appropriate. 

I am referring to the LAL/Vrltlng 

Center for asalstakice with the writing skills noted below: 



(Course Instructo-^ 

STUDENT: You may bring this form to the LAL (second floor of the 
LRC>. Someone may be available to work with you, but you would be 
wise to call ahead and make an appointment (242-7300 ext. 278). 



Date. 



Instructor Student 



Your student came to the LAL/Wrltlng Center today. We worked In 
the fol lowing way: 



O 31 

ERJC (Writing Consultant) 



LANGUAGE 
FOR 

LEARNING 

Vol. II, No. 2 
October 1969 



-2«- 




For Your 

Information 




NEWSLETTER OF THE hONROE COUNTY COMMUNITY COLLEGE WRITING PROGRAM 



Guest Editorial: Writing to Learn 

by Lorry Levy / Delto College 



TIm toaehtr •nUn iht daii- 

FDom, ttriiliiif lp iht podium ud 
•inDginf Um Miiion't Itcturi 
. BcUi. ShidtnU open thoir noU- 
Woki and eopy iht Uechor*i 
iforda. For tho neii 60 minutei 
Ikt Uachar'a voico holdi forth 
wUk Dm itudiDti* pone icraUh 
•waj on paper. 

Bound femilier? ThU icene 
probably deocribei mony typicil 
junior hifh» high school and col- 
lefo clajiroom oxperiencei. I 
know it dBOcriboi • largo part of 
mint. And ao what? Thia aoene ia 
repeated ao regularly that few 
queation iU validity. 

But iaacbera and atudenta 
ahould queation the routinely paa- 
aif» role atudenta play in tneir 
daaaiwmi. Go into many a claaa* 
room from aeventh grade on up 
and note how language worka: 
When do etcdenta write more 
then tbe worda the teacher pro- 
videe? How doea the teacher know 
whet atudenta era hearing and» 
moreover, whet they are teem- 
ing? And, except et quit or ieat 
time, whMH will the teacher find 
out? 

The teecher oould find out dur- 
ing every eeeaion. There are other 
weye to teach end learn then by 
lactttribg, and theee weye involve 
e ehifl In the role language func- 
liotie. In another claaaroom the 
teacher aake etudenta to take out 
e alieet of peper end for the firat 
few minutea deecribe the meet im- 
portant idee in that day*a reeding 
adeinmeat In enother claaa, the 
teacher intemipta an aconomica 
!^are by aaUng atudenta to solve 
e evpply-and^emand pmblem. li» 
a third mm tbe teacher enda a 
biology lectora bv aaking atudenta 
to Iraea a bila of hamburg through 
tbe digeetiva ayatem. 

Wbat'e happening bera7 Yea, 
the teaebera are atill lecturing, 
b«l eieai^ Ibey are doing mora 



O than talkfni to the bleckboard. 
F RI C Ibe etiilenta are writing, but 
bJ^:^ Ml laeralv perrating wor^ or fill- 
tat la Manke with memoriied 



mdlond, Michigan 
Professor Levy hos won on award for creative change 
at Delta College. He describes below some of the 
changes he helped bring to Delta College, and he tells 
why these changes are so critical to learning In every 
discipline. We thank hinn for granting us permission 
to reprint this article. 



terma. For e chenge they ere own- 
ing rather then ranting the len- 
guege of the cleaaroom. For a 
chenge they ere epplving theory 
end thinking creatively. 

Whefe he^penin|ia neither ex- 
penaiva nor difficult Commonly 
called "writing acroee the cunicu- 
lum* or, aa eome educatora prafer, 
"writing to learn,* it ie neither a 
fed nor e gimmick, but a philoa- 
phy of education which regulerly 
uaee writing particulerly infor- 
mal lypea like 'free writea,* Jour- 
nola. and logbooka — (o pivMnote 
leaminf. 

Informel writing — like epeek- 
ing, reeding, end liatening — ia 
availeble to teechera of all' aub- 

{ecta. During the laat few yeere I 
leve met meny teechere who 
underatand thia. A gaology 
teacher bepn hia courae bv aak- 
ing atudenii to write three thinge 
thet have nothin; to do with teol- 
oay, then demonatratad how 
whatever they wrote conneded to 
geology. A pencil? Conaider the. 
graphite. The plant on the win- 
dow eill? Conaider the eoil com- 
poaition. Hia atudenta kepi Jour- 
nala recording their grawing 
ewareneea of geology in Ibeir Uvea 
outaide tbe claeeroent At the end 
of the aemeater ever torperaant of 
hia etudente, wba were at firet 
quite ekeptieel, conHrmed the 
value af the journal to their learn- 
ing of geology. 

A marketing teacher poeed a 
problem: how to aell e new apft 



(Irink. After eeveral minutea of 
writing, etudente volunteered 
their hunchee, the teacher record- 
ing them on the boerd. AAerwerda 
ahe added eome of her own ideea 
to the Hat 

An automotive technology 
teecher rdle-pleyed the pert of e 
cuaiomar whoee ear waanH atart- 
ing. Deecribing hia problem, he 
gave etudente five minutea to liat 
queationa they might «uik. After 
enewering queetione, etudenta 
analysed whet they believe they 
leemed end whet problem they 
auppoaed ihe cer bed. 



At Delta College, now in the 
aacond yeer of implementing en 
ell-oollege "writing to learn" pol- 
icy, over 100 fUl and part-time 
teechera from every divieion heve 
mpoead weye to promote atudent 
leaminf through the uee of writ- 



c 

int. Surveya of etudenta and fe- 
cuity have already ehown tre- 
mandoua auppoffl Nearly 90 per- 
cent of 760 etudente aurveyad laat 
year agreed thet the writina com- 
ponent in their eoureee did indeed 
promote their learning* 

Many eelle|ee and ecbool eya- 
teme aremni the nttiea and 
ebroad are Mag Hkawlae, iadud- 
ing the Midland PttUie Seboela. 
Leet year Iha baaid ef adacation 
epproved a qr^teoKwIde aammit- 



ment to VHltoa Ie learn.* It k a 
dacieioa* every Midland leather 
end atudent aheuM applaud. 
O 2 'or laaeheii, writing can pro- 
^ ^vide weye b engage everr atudent 
eimuFteneouely in the leeaon at 



hand. Writing can U an efTactive 
way to introduce, interrupt or 
doae a lecture. Writing can be a 
way todiecover wbatttudente are 
learning, wondering about, con- 
fused by. Writing can balance rote 
memory work by providing fre- 
quent, even daily. opportunitie§ 
for problem aolving and creative 
thought Moreover, writing also 
unites teachert of kindergarten 
through college, of algebra 
through xoology, around the com- 
mon theme of efTective teaching 
•nd learning. Workshops devoted 
tc "writing to learn' generate a 
kind of intenee teacher-to-teacher 
shop talk too often reserved for 
lunch or car pools. 

For atudanta, writing provides 
an opportunity to rehearse 
thoughts and feelings before the 
graded performance — in much 
the same way that athletes and 
actors rehearse before the big 
game or openmg night. Writmg 
gives a chance to translate what 
happens in class into personal 
terms, to connect lessons to ideas 
and events outside of class. 

Msybe this all sounds too obvi- 
ous. Doesn't evervbody approve of 
writing in school? It*s like spprov- 
ing of motherhood. 

But not everybody under- 
stands. The most common miscon- 
ception is thst "writing to learn* 
interferes with an slready 
'crowded curriculm. Tm inter- 
ested, but just don*t hsve the 
time,' Fve heard a few teachers 
ssy. Does this mean the teacher 
'must' lecture from opening to 
closing bell? When "waJl-to-wall' 
lecturers confess that their stu- 
dents* performance falls short of 
expectations, I recall Jim Bou- 
ton*s book about baseball mana- 
gers: '/ managed Good But Boy, 
Did They Play Bad', If teachers 
'teach good,' shouldn't students 
'leant good"? 

Some teachers still believe 
writing is for English classes only. 
Despite evidence thst informal 
snd ungrsded writmg promotes 
learning, some believe every word 
s student writes must be cor- 
rected and letter graded. Some 
cannot grssp the difference be- 
tween learning to write snd writ- 
ing to Uam. Such beliefs, however 
sincere, help neither teschers nor 
students. 

A few years sgo I spent a day 
sitting in high school classes 
taught by teachers often praised 
for their sbility. I was struck by 
the sameness of structure in every 
cIms, regardless of the discipline. 
The teacher spoke, the students 
listened snd took notes. Occasion- 
ally the teacher askad questions; 
. more sssertive students re- 
^^L>nded. Msny students, I sus- 
BM^Hed, went through the entire 



day without one opportunity to re- 
flect upon or in any way partici- 
pste io the lessons. 

In one class the teacher told me 
thst the dsy*s lesson covered s 
very difficult concept He lectured 
enthusiastkslly for the entire per- 
iod. Did students now under- 
stand? How could he know? 

Whst would have happened 
hsd he written the term on the 
board and asked all students to 
writs their best definition, illus- 
trating with an example from the 
text, their ima^nation, or their 
experience outside of school? Af- 
terwards he might hsve had stu- 
dents exdiange writings seeking s 
clearer meaning or correcting s 
confusion. He might have called 
on several students, using their 
remarks ss a springboard for 
further questians and — ves — 
lecturing. He nught have cdlected 
all the writings sn^ responded 
briefly to insights or questions, 
perhsps bringing the most appro- 
priate remarks back to .lass. 

Of course, this takes time, par- 
ticulsriy in responding to student 
writing. But where letter grsding 

expedites s teacher's job, students 
often remark how little the letter 
grade tells them. Furthermore, a 
letter grade is usually s final step 
in a lesson rather than part of the 
dialogue of learning. 'Writing to 
learn' is about dialogue. 

Such opportunities for interac- 
tion exist in any teaching and 
learning situation, in and out of 
school. After a soccer scrinunage 
the coach, ready to share his 
notes, instead asked the players 
to identify one thing they'd done 
well. The players correctly identi- 
fied the clever pass, the assist re- 
sulting in a goal, the strong defen- 
sive move. Then the coach asked 
plsyers to identify one thing they 
needed to do to improve. The play- 
ers — 10- and 11-year-old kids — 
provided many of the same ideas 
the coach had in his notes. But 
how different and better that they 
ssw it for themselves. 

A mother started a 'shared 
notebook" with her teen-age son. 
In the first entry she wrote her 
wish to have mors conversation 
with him. On the next page he 
wrote back that he'd give it s try. 
And so for several months they 
wrote thoughts and feeling that 
had long gone unstated between 
them, improving their under- 
standing of themselves and each 
other. 

An employer running a small 
business wanted workers to note 
resl snd potential problems and 
pose solutions. She provided s 
notebook where workers j^\0d 
their observstions snd ideas. The 

Juality of discussion improved, as 
id relationships between owner 



snd employees who felt they had a 
common s^.ake in the venture. 

The coach, psrent and em- 
plojrer may not be professionsl 
teachers, but they are teaching 
nonetheless. They resJixe intui- 
tively thst effective teaching and 
lesming berins with an under- 
standing of leaminp ss s process 
and how language is part of thst 
prs c ess. As an industoy chief ex- 
ecutive officer once told me, esch 
party has to believe the other has 
something to say, and each has to 
believe the other is listening. 

The Midland Public School 
bosrd of education is currently re- 
viewing the elementary currici- 
lum. They sre considering shill- 
ing from the current •intermedi- 
ate school' to 'middle Jchool' 
structure and philoso; t\y. They 
are expanding nsrtnen-hips with 
business snd industry. But all of 
these worthy ventures miss the 
point if classrooms continue to put 
the students' voices on hold. They 
sre little more then cosmetis 
chsnges so long as the teacher 
still sees him or herself as occupy- 
ing the spotlight like a star perfor- 
mer. •Writing to learn' shifls a 
teacher from center stage to the 
wings, from lead singer to direc- 
tor. The teacher is not less in 
charge, but exercises a different 
kind of suthority. The shift re- 
quires risk-taking and humihfy. 
It is worth the risk. 

Lecturing is not necessariTy 
bed, but lecturing only is not good 
enough. A lot has been spoken snd 
written sbout the need for sta^ 
dents to develop skills in 'higher 
order thinking' and 'critical 
thinking^ and 'creative thinking.' 
A lot has been spoken snd written 
sbout the need for more dislogu^ 
between teacher snd student, and 
the need for students to be 'active 
learners.' How will this happen in 
clsssrooms where for dsys and 
weeks on end the dominant or 
only language is the voice of the 
authority — the teacher or tex^ 
tbook (or guest speaker or film 
narrator, etc.) ano the silence of 
students writing only the wor^s 
spoonfed to them? 

"Writing to learn' can provide 
students with a regular and infob 
msl means of responding to lec- 
tures, textbooks, labs, field wor|(, 
tests, apd to their own progress 
snd questions. "Writing to lesm" 
csn provide teachers with a low- 
stress and routine wsy to discover 
what svery student in the room is 
lesming or not learning. Most of 
all, Smting to learn" can engage 
every student in active, coopera- 
tive, creative and critical 
thinking. 

I know of no other teachijig 
technique that can make tbia 
O claim. 
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MCCC STAFF DEVELOPMENT: 

THE GOSPEL ACCORDING TO ROUECHE 

(10-25-89) 



This semester' s staff development prognm 'Bndlaoe-A Calkg^WideCammkmmir was lead by 
Dr. John Rooeche« a superior speaker, teacfaer. and xuDonal expert on college teadiiiig. He obviously 
pracdces wbs be preactaes. His preseflucion was extremely effeoive-filled witb many moving and 
amusing anecdotes. Dr. Rouecbe covered many topics in bis bhcf visit Tbe summaiy tbat follows 
includes only a few bigbligbts. Nonetbdess. most of us can benefit from a review. Itmayjpgtbe 
memoiy of tbose wbo attended, and it will provide our pan-tim'' insnoors witb some of tbe excellem. 
tboogbt-provokiQg ideas of tbat day. As you migbt suspea J am panicularty fond of Ms ideas about 
miting in all courses. 



KEYS TO SUCCESSFUL TEACHING 

Dr. Rooecbefeebtfaeseareafew of tbe keys to successful teaching: 

1) SET HICT STANDARDS: Do not con^ilain about poor effort i^ you have failed to set high 
standards from tbe stan;. 



2) MACr 1DEKI3AWARETHATAITENDAI«:EISTHEBB5riNDICArQKOF 
RICW/ (As Woody Allen says: "Showing upis 90 percent of success.**) This is tbe mininrom 

commitm ^. of course, attendance wor^ bou wa^ys. Tbe instructor must abo attend. Tbe first hour, 
the first di^. (be first week are tbe most chticat pans of tbe semester. Use tbe first houn completely, 
actively. Pay mention to whai^ is going on in the classroom. 

Reduce distance in the classroom between you and your students. Greet students as they enter class. Some 
instructors even stand at the door and shake hands with each student as be or she enten for the first time. 



3) INCMASE WUnNOmAIX COURSES. This wiU improve 

class. It will end the illustoo of "panve" learning. fftlgrtlMlluitiil twi pflilr^ MiTBF" " 
LjlliOUAOE-»itf^ — d^pMtiif, Have ibem vettalize ibout whit thev « suppoaed to iiave 
liaim il ft Mill Mulii ■■iiiihi ifcinii iHiwi^ Only use moltqxle choice if you can tie it in witb some 
problem-solving activity, some word problenu wbich require more than rote memonztfion of someone 
else* s answers. Tni ■ i ■■ ■ il jM liilfM ■ in all rnw wiii Your abib^ to engage your students positively 
and consistently is tbe main key to your success as a teacher. Hiemoreaoively they are involved, the 
higher the learning curve--tbe greater the degree of critical thinking that is taking place. Only tbe snull 
minority, tbe exceptional few can learn passively. (See Prcfonr M erkel*a vtkle on pi^ five for 



^ 4) GIVE HOMEWORK . and after you give it: ooUea it. read it. grade it. and return it-pronqicly. 

ERIC 
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5 > RESPONDING: 100 p«r«Mft of joBr ifil— f dbovU tak* port. That should be yow go«l for the 

week «t least. EACH student should be involved and fed he or she is an important part of each dass. 

6) DO NOT ASK QUECTIONSTHAT REQUIRE SIMPLE RIGHT OR WRONG ANSWERS. 

Espeaally early in the semester, students should have every oppoituni^ to take part in discussions chat 
include a safe environment. 



7) DO NOT iNTERRUPT OR ANHCIPATE WHEN A STUDENT IS ASKING A QUESTION. 
Wait at least wLww m wmoomdm for the students to respond to one of your questions. 



A MANDATORY AT TENDANCE POUCY CAN OONIRIBUrTK TO SUCCESSFUL 
TEACHING . A number of coU^es (Miami Dade among them) have college-wide attendance }K)acies: 
iftcr fomr absoioei, Mdcats are dropped fron m ooenc: The instructor calls the student the day he or 
she misses. Counselors also call. TldsliasACtliwt CBToUmcnt; k faa, in ffluy cues CDroUfflcnt 
bMM doebled smce it began. 



KEYS TO SUCCESSFUL COMMUNTTY COLLEGES: 



1) SCHOOLS MUST HAVE PLACEMENT 




Do not let students take college-level classes until tbey have a reasonable chance of success. 

iw«aadvds.7oeaMaftlfk«fetworcnlU: 1) HIGH ATTRITION becnieabMicBits 
w 2) WATERED DO VTN COURSES becanestsdots cuMi do 

rk. 

Having these requirements will NOT cause students to avoid your school. In f aa, every school that has 
these requirements has experienced increased enrollment, especially in sophomore level courses. 
Having these developmental courses will not cost your college more money. You will receive tuition. 
You will rweive state funding. And moat important of all the prooedttre will allow your students to 
succeed- thus increasing retention innnM^iiy fltrftilm^ in higher level cmirsgs 
StodcBttiho«ldfl«OBl7tc9ttttodefelopBCBUlooern Th^aMabotmostof devdopfliefltal 
ooancL Even the greatest teachers of tU time (Qxhst, Buddha. Ghandi) could not teacb successful!)* in a 
classroom where students have eighteen years of differences m language or mathematical skills. 
So the ;k of mandatory placement in developmental courses dooms both teachers and students to failure. 

2) SCHOOLS SHOULD ALLOW NO LATE REGISTRATION. Late registration should be defined 
as the week BEFORE classes begin. There is no place in the world of work for people who are late, if 
yon arc aUowiqg students to miss the first two or three dys of claL you are sending the wrong meagre 
during that c rucial first we ek, first day, first hour . 

O 
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Winter Term 1990: WrhiiigFelloireuidCoorae Seledioiis 



iWks to aU fMskj wko 1 
to reob w wiiu^ fdknnkvi for 

Yoo did « great job. Next semesters' Writing Fellows 
will be an ontstuidiiig group-truly some of the best 
students on ounpus. 

We hive exaoDdned their high school transcripts, 
their ASSET. SAT. and ACT test scores -whenever 
possible. Each student has submitted a writing sample, 
and each has been interviewed. As a result. I can safely 
s^ we have an exceptional group of students who have 
accepted our fellowship offer and have signed up for 
254 Advanced Composition in the winter term. 

Swoe nae <nr M fssiky nd pvt-tiae 
Cmlij ai^ «ot be foHslkr n 
Md WrMmg F«llBWB Pretm. I wiU bri^ ri 
'^9t±smMmdtaiMmMbedmagmatmmmn. In 
addition to working to improve their own writing skills 
in their advanced composition class, each student will 
serveasaMCCC Writing Fellow. Wrid^Fdkpm 
itheoofl^ awl tkcr fcUoir xsdmsiB two 



*> FirhinTiMiMrnmhffiri aw«fci«th> 



With last year a and this year's Writing . allows in the 
lab next serjcstc.-. writing tutors 'il be available more 
than sevem/ hears a week. Pwi^ ihi ■ mnm) jilni 
hm. <w Wriri^i FcdowB ve svidilile to Mor 
mdaa who ire urittaf papers for Mj das the 
oolquecffiBrs. Students mi^ drop in; they may call for 
an appointment; or thcj mmj berrforred to the 
ITriii^S Ccttcr bj OM «r oar iamocnL 

Most writing centers have a hard time i»f r»;ng xbe 
Students who need help the most. For a variety of 
reasons, many students will not seek the help they 
need. 



(The few who do use the writing center on their own 
are quite often excellent students, but that is why ibey 
are good students-they are willing to do whatever tbcy 
must do to succeed.) 

Nevertheless, our Writing Center in the LAL now 
assists many more students because the;' must go to 
the Writing Center to work wiih their Writing Fellows. 
That is where the Writing Felllows' secono 
responsibility comes into the picture: 

lto< 




. These classes come from every division 
on campus. In the past two semesters we have worked 
with drafting, nursing, anthropology, history, 
philosophy, physics, political science, chemistry, 
biology, and many more courses in a variety of 
disciplines. The one thing each class has in common is 
this: each uses formal writtog assignments as part of 
the course requirements. 

The Wriii^f Fdhms alfca iMBfy to fct xadois 
oa talk aoBcraad keep thcHoata^kaga*. Each 
time apiQMr is assigned, the instruaor assigns two due 
dates. When the first draft of the pi^er is collected , the 
instructor gives these to his Writing Fellow. The 
Writiitg Fellow reads the first drafts and prepares a 
written response to the draft. Then the student goes to 
the YfriUog Center in the LAL to discuss and get back 
his first draft. Oatheaeooad daedateCanalfa 
r)eadiandettabflutsa 
I tfraft-akpK the lint draft aad 
theWrilii^FdkPir's^ 

Thb bri^p «boat aeml d« 
1)1 




No one is allowed to wait omil tbe last 
fliinute to write tbe paper. 
(cQflttiiued 00 tbe next page) 
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Tljcy know this produces a 

bfltcr effort, ud nearly all ly^ciate working witb 
fellow students. 

3) The Writiny Fellows improvg their own wrifany 
aktlk while woriring c\r^f\y7 ^mxh Other ttudents. 

Iwil il ll Tb<^ find themselves writing 

more often and in a wider viiriety of courses. This is 
ihe ideal situation. Some sciiools now place a * W" in 
ihe schedule beside each course that has a whtuig 
cofflponeu. These writing -intensive courses are set 
ap^n as sometiung special. To be sure, writing can and 
should drive and shape learning . but it is not something 
reserved for a select few teachers in a minoh^ of our 
coursei. Wrili^ k mtatkti^ atorfwaa Aoald €m« 
io expect as a Aormal ]Mn kni^ a al oovaea. 

Each time students complete a course which uses 
wtiting to drive the le»ming . they become more 
comfortable with the medium, it becomes a normal 
way of doing things. They reaUze that faculty who 
ibUcm and encourage them to work through the process 
are interested in seeing them do well. This is especially 
true when \^riting Fellows or other classmates work 
together to assess eraiy efforts and allow 
I noprovements to be made before the final effort is 
traded. likm^dtmmm^mkMk 
a TfWff m J> iii jf to yridc — d ac 
prooHw Since most faculty are too busy to become 
personally involved with each stage of the process , this 
i5 where dassmates or Writing Fellows can he^. 

Eacfctaaeiiailfili write m the diKaflkq,#aw^ 
bmt Mrdf the old double ateftdord b^pu to 
4>>Mi^ writing is no longer seen as a skill reserved 
for a few English teachers with unreabstically high 
standards. 



I realize we and our students would be better served 
if each writing tutor had an advanced degree in 
composition and twenn^ years of eocpehence. but that is 
not likely to hif>pen here or anywhere else. So what is 
the next best alternative? Should faculty carry the 
entire load? Will they? 

To be sure, even the best Writing Fellow is no 
expert. From time to time, some will make mistakes 
and n:ix in poor advice along with the encouragement, 
concern « and good advice they usually provide. Does 
this mean our students are better served as they were in 
the paac-with no guidance? Should every assigmnem 
be one shot, hit or miss« success or failure? 

As I mentioned at the beginning of this article, for 
the past two semesters we have had som^ good students 
who are willing to spend time he^nng other students 
become better writers. 





ii^htMdtoworfcitm 
achool whitA in Siting tn provide such aprofram. I 
*rr'*^ tht idmiTiairBimt of MCCC for their support. 
Howcfv. if tUs oodl^ wd inoMlfve 

I to writiiV « Che dbdpiko ir ^o OHlme. 
; bcie the awriwrd sopport of the fUl-tme 
lefwol^. You can help assure our 
continued success by doing two things: 




2) UjsmM 

PtUfffffcrnr rim Wemaynothave 
enough to fill every request, but we will never know 
until you ask. 
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Howto Uae Writing to Lmth in tlw DiacipHnM 



by Dr. Robert Merited 



My collettguea are all the tune asJcing me: 'ttab, kow cmm. 1 aa 

So I have decided to share some of the techmquea which I have used successfully these past couple of semesters 



0 IfTW hawfyhty— .^rf^^T^p^ 

a) bow to sing 

b) how to use the semicolon 

c) bow to use a palette knife 

d) bow to speak in public 

e) etc. (you get the idea). 



Tell tfaem ttaey are secret 

^ents. hired to duplicate your lecture by viitoe of tbeir superior mentalities aad writing Abilities, to smiiggle into 
where ever for whatever . . . (you ga the idea). 

3) IBs: 



If they get some right-tell them. This helps tfaem to think like a teacher instead of like a sadea. It 
shows you how tbey think and how they have interpreted your lecture. And it gives you potential questions for 
focure tests. This is tune well spent for both teacher and student. 



Tbey can do this out of class. You 



collea their formal products and scan tfaem quickly, making a comment in one or two words: Neat. Good ttwnHng 




a) the cofrea spelling of terms you are currently using. 

b) tfaecorrectorder of a scientific sehes. 

c) a compound (or a complex) sentence structure. 

d) the conect working out of an algebra problem. 

Wriujig is tembly imponant-no doubt about ii. I bad been slighting this gambit until recently, and my studcms' 
leamiiig had suffered as a result. 

I hope you U employ some ai these writing mediods in your classes . and let me know what works for you. 

er|c V:: 
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Writing Fellows Begin Third Semester of 
Service To MCCC Students 

MCCC now has thiny-fivc Wnting Fellows. Ten students are in their third semester of service, and 
twenty-five students have begun their first semester as Writing Fellows. 

All thirty-five V.iting Fellows are available to tutor students from every course at MCCC. Each Writing 
Fellow is available two hours a week in the Writing Center in the LAL. That means we can provide up to 
seventy hours a week-if students will either drop in of make an appointment Most, however, will not not 
seek help on their own-no matter how badly they need help. Facultv memhers can he.\p hy sending xtiuimu 
>g the Writing Center in the LAL. If vou have students who have writing pm b lems. nlMsr require them tn 
bnne their work to thr Writing Center before the fi nal draft is due, or to revise » rimft VOU find 
unacceptable. 

MCCC Writing Fellows do more than work in the Writing Center in the LAL. Etch Writing Fellow is 
also assigned to a particular course (see the chart on page two). In these courses, they will read and rrspond 
to the first draft of required papers. Students will receive a written commentary and will meet with the 
Writing Fellow to discuss ways to improve the first draft. The instructor will receive the first draft, the 
Writing Fellow's written coi JiKntary, and the final draft of the writing assignment. 

The numbers for this semester are as follows: 

Number of Faculty Using Writing Fellows to 

Work with Writing Assignments in Non-Writing Courses = 19 

Number of Writing Fellows s 35 

Number of Classes with Writing Fellows Assigned = 25 

Students in Classes with Writing Fellows Assigned ^ 568 

Hours Writing Fellows Arc Available Each Week in 

the Writing Center in the Learning Assistance Lab » 70 
Who Can !?se the ^rvlcPK of the WHiing F^llow^? Every teacher and every student 

in every class at MCCC. 

How Do Stiidents Het IIHo with Their Writiny? Call the LAL and make an appointment with a 

Writing Fellow (ext. 278). 

How Can Faculty Make Use of the Writing Fellows? Send students to the Writing Center in the LAL. 

Give specific instructions about the help you wish the student to receive. 

We have some talented people willing to help faculty and students do the best they are capable of 
on every writing assignment. Whether we continue is up to you. As with almost anything worth 
having, we must either use it or lose it; 
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MCCC Claaaes with Writing Fcllowa / Winttr 1990 

Day^Tlfflfi Inatructor wriMn» p^iinc. 



152 Anthropology 
1 5 1 Soc i o 1 ogy 

151 Sociology 

152 Physics 

252 Eng. Physics 



T/TH 8-9:30 DeVries 

MWF 10-11 :00 DeVrles 

M/W 5:30-7:00 DeVries 

MWF 10-11 :00 Spalding 
MWF 1-2:00 



Spalding 
Merkel 



256 Children's Lit. T/TH 11-12:30 

165 Basic Music for 

Class. Teachers T/TH 9:30-11 Merkel 

151 Intro. Education Tues. 2:30-4:00 Orwin 

151 Intro. Education Thur. 2:30-4:00 Orwln 

210 Nursing Tues. 1:30-3:30 Schranm 

210 Nursing Tues. 1:30-3:30 Odneal 

112 Cardiopulmonary 

Pathophysiology MWF 11:30-12:30 Woltman 



151 Speech 

252 Organic Chem. 

151 Logic 



T/TH 9; 30-1 1:00 Leach 
T/TH 5:30-7:00 Hlleman 
MWF 10-11 :00 Hoi laday 



152 West. Philosophy T/TH 9:30-11 

206 Adn. and Office 
Procedures 

151 Sociology 

109 Nursing 



Hoi laday 



Ann Frost /Janette Stanton 

Kristin Leathers 

Eugene Moyer 

Debbie Waltz 

Char lene Llttrel 1 

Lisa Salisbury / Tim Hyatt 

Robert Gable /Hoi lie Gonyea 
Sue Vlning/Vlvlan Walczesky 
Mel issa Stelnman 
Dawn Graves 
Michel le Masserant 

Dodle Strazzul la 

Rose Voss / Blaine Bryson 

Vivian Walczesky 

Jeff Bock /Angela Manwarlng 

Rebecca Koepke / Joan Heck 



MTWTH 10-11:00 Evangel Inos Peggy Faunt 



T/TH 11-12:30 Let^ki 



MW 10-11 :00 Brooke/ 

11^ A . 8-10:00 Eack 
114 Automotive 

Instrumen tat i on T/TH 9- 12 : 00 Kehrer 

252 Juvenile Dellnq. MWF 11-12:00 Davis 

152 Col lege Algebra 

and Trigonometry MWF 11-12:00 Harmon 



152 Mar. & Faml ly 



T/TH 7:45-9:10 Moyer 
(Bedford) 



Rose Matheny /Steve Sampson 

Kristin Servey /Julie Frank 
Rachael Beeler 
Jason Breitner/Chrls Nleswender 

Grace Dyer / Rachael Mowen 
Patricia Watkins 



128 Drafting T/TH 1:35-5:00 Fink Robert Gable 

151 Earth Science T/TH 9-10:30 Pettit Mark Scherer/Angela Hel I/Edna Flood 
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Monroe County Community College 

Evaluation of the Writing Fellows Program 
Fall 1989 

During ihc fa': semester 1989. thirteen MCCC classes had Wriiing Fellows assigned to assist their fellow 
students with all major writing assignments. At th: end of the semester, students in these classes completed 
a survey designd to evaluate, their experiences with the Writing Fellows. The approve rate is quite 
encouragmg. Nearly nine of every ten students found the experience he.pful or very helpful. 
(Eleven of the thirteen classes filled out the survey.) 



n H"w helpf nl wfr> thf written comments on vwir paper? 



41% Very Helpful (67 of 165) 

46% Helpful (76 of 165) 

13% Marginally Helpful (21 of 165) 

less than 1% NotHclpfu! (1 of 165) 



2) How helpful wprf vour confgrgncM with Writing Fellows? 

(A few were unable to arrange conferences and had to rely on written comments.) 



42% Very Helpful (61 of 148) 

45% Helpful (67 cf 148) 

13% MargmaUy Helpful (19 of 148) 

less than 1% Not Helpful (1 of 148) 



^> rherlt vonr »v>r«ll ratini, of the Writing Fellows with whoiil VOII WOrkftl. 



43% Very Helpful (7C of 161) 

47% Helpful (76 of 161) 

9% Marginally Helpful (14 of 161) 

less than 1 % Not Helpful ( 1 ) 



4; rherk vour ovemll rating of the Writing F ellows Program fthe Writing Tenter and the Writing 
FeHo»c in yenerah. 



40% Very Helpful (62 of 157) 

53% Helpful (83 of 157) 

7% M-vgmally Helpful (II of 157) 

less than 1% Not Helpful (1 of 157) 
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Monroe County Community College 

Evaluation of the Wriang Fellows Program 
Fall 1989 

Dunng the fall semesier 1989. thineen MCCC classes had Wnung Fellows assigned to assist their fellow 
students with all major wnang assignments. At the end of the semester, students m these classes completed 
a .urvey designed to evaluate their expenences with the Wriong Fellows. The approval rate is quite 
encouraging. Nearly nuie of every ten students found the experience helpful or very helpful. 
(Eleven of the thinccn classes filled out the survey.) 

n How helpful wer^ the written comments on your paper? 

41% Very Helpful (67 of 165) 

46% Helpful (76 of 165) 

13% Marginally Helpful (21 of 165) 

less than 1% Not Helpful (1 of 165) 

2) How helnfiil were vmir conferences with WriHng FHkw«? 

(A few were unable to anange conferences and had to rely on written comments.) 

42% Very Helpful (61 of 148) 

45% HelpiV (67 of 148) 

13% Niarginally Helpful (19 of 148) 

less than 1% Not Helpful (1 of 148) 

1^ Check vour overail rating of the Writing Fi>llftvYS with whom vou worked. 

43% Very Helpful (70 of 161) 

47% Helpful (76 of 161) 

9% Marginally Helpful (14 of 161) 

less than 1% Not Helpful (1 of 161) 

4) Check vour ov^rflM rating of the WriHng Feltows Program rthe Wrirtng Tenter and the Writing 
Fellows in generaH. 

40% Very Helpful (62 of 157) 

53% Helpful (83 of 157) 

7% Marginally Helpful (11 of 157) 

less than 1% Not Helpful (1 of 157) 
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Student Comments on Their E xnerifince^ with MCCC Writing Fellows 

When given the opportunely to evaluate their experiences, nearly every student 
had good things to say about his or her Writing Fellows: 

"I probably wouldn't have asked for their help, but I am glad that we had to use them because it h^.l^ed 
"I feel use of the Writing FeUows should be required in all classes where papers will be written." 
*Thank you for your time. Writing Fellows " 

*The program is wonderful, and it has become much more publicized this semester." 
"Her encouragement and the fact that she Ukcd my paper made me want to make the paper evea tKUtr. ' 
*To have things written about your paper is good, but actually discussing it and mulling over ways to fix it is 
exceptional!" 

*This should be mandatory for frcshmen-to let them know of the help that is out there!" 

"If I am having trouble on any of my papers in the futtirc, I wUl definitely consider showing il to a Writing Fellow so that 
he or she may try and help me." 

*They arc a credit to the college and they should continue." 
"She showed me what I needed to make my papers complete." 
"Very well organized. A great program. The time was very well spent." 
"She made her advice very positive." 

"Congraujlations to all of you who are involved in the Writing Fellows program. I am sure you have already i»wlped 
many students at MCCC, including me. Whether the majority realize it or not, we can all use a Uttle help. Thanks again." 

"I felt more positive about writing my papers knowing an unbiased person would be checking it over before my 
insirucior." 

"I liked the overall evaluauon sheet they gave out" 

*The conferences helped me to understand what I did not understand." 

"She is very cooperative and open to discussion and compromise regarding writing styles. She is very likeable, fnendly, 
enthusiasuc, and well-educated. She gave much positive feedback." 

Faculty Members^ Comments on Working wj th Writing Fellows: 

"It is a good way to keep the students on a time schedule. They are forced to make my assignments a priority. The 
experience has also forced me to 'tighten up' my writing assignments. The papers arc neater, tighter, and they avoid the 
more egregious language errors." 

"My WF went out of her way to estabhsh meeting times at the convenience of the students." 
"She showed a great deal of flexibility in dealing with suidents who needed more time." 

"Students get the signal: * Your professor considers your writing to be very important Act accordingly.' They do." 

ERIC 
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lOtOO-U lOO 

UIOO-12IOO 
xxtdo-xztdo 

12(00- 1:00 
12:30* XidO 
XiOO' 2iOO 
2iOO- 3iOO 
3iOO- 4iOO 
41OO- 5:00 
SiOO* 61OO 
61OO- 7:00 

9(30-10:30 
10(00-11 (00 
10(30-11 (30 
11 (00-12(00 
11(30-12(30 
12(00-1 (00 
12(30-1 (30 
1(30-2(30 
3(00-4(00 
4(00-5(00 
5(00-6:00 
6(00-7(00 



VF •! 

R4Ch4tl HownV 
Rom hAth»ny_/ 
AngtlA H9i\^ 

TliBOthy Hyatt / 

Jttf Bock^/ 
6r4C9 Dy«r^ 
mat in S«rv»y_/ 



Jo4n Heck / 

Joan Heck / 

Rose Vosa / 

Debbie Waltz / 

Krlatin Leathers./ 
Debbie Walt2_/ 
Krlatin Leathers^ 
Home Gonyeav 



MONDAY 



WF #2 
Carl Bolater / 

Timothy Hyatt / 

Elaine LemleyV 

/ 

Elaine Lemley / 

Kriatin Servey / 

Rachael Beeler y 



TUESDAY 



Rebecca Koepke / 

Jul le Frank ^ 

Mark Scherer / 

Dawn M. Gravea^' 
Eugene Woyer^ Michelle Maaaerant^ Janette Stanton — / 
Mlc^^, le Maaatrant^ 

Chr. Hiaawcpcitr / Ann Froat — / 

Vivian Walcxeaky / Ann Froat — / 

Me 1 1 aaa Ste i nman / 

Me 1 1 aaa Ste i nman / 
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9(30' 
10(00" 
10(30- 
U (00- 
11130- 
12(00* 
12t30* 
1 (00* 
2(00* 
3(00* 



10(30 

11(00 

llt30 

12(00 

12(30 

1(00 

1(30 

2(00 

3(00 

4(00 



9(30-10(30 
10(30-11(30 
11 (00-12(00 
11 (30-12(30 
12:00-1(00 
12(30-1 (30 
12(30-2(30 
3(00-4(00 

10(00-11(00 
11 (00-12(00 
11 (30-12(30 

9(00-10(00 
10(00-11 :00 
11 (00-12(00 
12(00-1(00 



Angela Hanwarln 
Rachael HowenV 
Angela Hanwarln' 

Roae Hatheny ^ 

Robert Gable ^ 

Jeff Bock / 

Robert Gable ^ 

Grace Dyer^ 
Rachel Beeler 



Roae Voaa / 

Rebecca Xoepke / 

Eugene Hoyer^ 

Hark Scherer / 

Hoi I le GonyeaV 

Janette Stanton / 

Edna FloocL/ 

Chrla NleawencSer / 

Steve SanpaonV 
Steve SaapaonV 
Angela Hell. 



Dodle Strazxul la. 
Dodle Strazsul la. 



WglHiMPAV 



Carl Bolster. 



Jaaon Breltner / 



Jaaon Breltner / 



Sue VInlng. 



Vivian Valczeaky. 
Sue Vlnlng_/ 
Dawn M. Gravea^ 



FBI DAY 



Jul ie Frank_/ 
Llaa Salisbury. 
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NEWSLEHER OF THE MOJIROE COUNTY COnnUNITY COLLEGE WRITING PROGRAn 



Writing for Survival 



(VHS Video / Now in MCCC LRC Collection) 
28 minutes (VC 862) 



The following is synopsis of a recent video purchased by MCCC I heartily recommend this program to our 
faculty-espccially to those who arc teaching students planning to become engineers, chemists, computer 
programmers, and technicians. You will do yourself and your students a service if you show and discuss 
this program. It provides an important message for all of our future graduates. 

Synopsis: 

The program begins with Katherine Beuler, a fourth-semester student in mechanical engineering at Chico 
State, California, telling of her experiences as an engineering trainee. 

She says she quickly discovered that **to my astonishment, one of the primary things I was called upon to do 

was to write: proposals, cost estimates, contracts, inter-office memos, specifications, and final reports 

Writing and communication were often more important than the mere design work." All of the experienced 
people she came into contact with told her that speaking and writing skills were absolutely essential 
engineering toois. 

Interviews with a varitey of professionals in technical fields illustrate the importance of writing and 
communication to success in these technical fields. 

1) Dftug Collar Mgchanicfll Engineer: "1 do a lot of writing in my work." He explains that most of his 
work involves gathering information and then reducing that information into reports. *Tifty or sixty percent 
of my time is spent in writing. It could be reports, letters, inter-company memos." 

2) Mfli-MCfl LonejL Agricultural Products Manager Product Safety Dent. : "About fifty percent of my 
time is devoted to writing." 

3) lim Trudeau. Computer Programmer Analyst : *1 write a tremendous number of management 
reports I spend between fifty and seventy percent of my time v '" ng." 



4) Adrian Boraia^, Chemist, Dent, of KnginAArina Research: **1 spend probably sixty percent of my 
le writing while 1 am out in the field, and nearly eighty percent of my time writing while 1 am in the 
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These technicians and enyineers d^rih^ in some detail how critically imnortant writing has been 
fn their careers: 

'*Being able to get your thoughts down clearly on paper will take you a long way." 

'^Writing is extremely imponant in a company as large as this one. It is the only way to communicate 
with your fellow workers. More importantly, it's the only way to communicate to your superion what you 
are doing." 

'*I can think of untold examples of brilliant electrical engineers, geniuses in their field who are literally 
useless because all that wonderful intellect they possess could not be communicated effectively to 
anybody." 

'Teople judge you by what they see that you have written." 

**The challenge of an engineer is information overload You end up with more information than you 

can handle. The challenge is to take that information and reduce it down to something that is readable, 
usable, and not just an overload. They key is putting it out in a simple repon that is simple to read and gets 
your information across." 

**I cannot over-stress the value of the ability to write clearly and to write quickly." 

"Most engineers in their schooling rarely write. And whenever they get the opportunity, they hide from 
it. Get in the middle of it. Try it. Every bit of writing you do is practice, and every time you do it, you will 
be bcncr at iL" 

Each Technician and Engineer Tells What He or She Thinks Is Most Important; 

\) Know Your Subiect. 

2) Know Ynnr Purpose. 

3) Know Your Audience. 

4) Develop a Flexible Stvlc and Application: Divorce Yourself from Your Product. 

Jim Trudeau, Computer Programnner Analyst: 

"Your ability to write and speak clearly and precisely means everything You are 

all working very hard at your math and your physics. I hate to be the one to teU you, but 
ihey will not help you a whole lot down the road. They won't make or break you on a daily 
basis. Your ability to communicate a thought both orally and in written form will 
Q determine just how successful you are-will determine your level of survival.'' 
ERIC . . 
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Writing-to-Leam and Critical Thinking Strategies 

Below are a few simple techniques that will help develop and improve your 
students' critical thinking and writing skills. They can be used effectively with 
almost any subject. Writing-to-Leam activities are at least as valuable as the 
traditional formal writing assignments: essays and research papers. 

1) Begin class by writing the "question of the day" on the board-have 
students spend four or five minutes becoming engaged with the topic. Or ask 
students to provide the question of the day based on their reading--or on the last 
class. 

2) Have students start class by summarizing what the class did last 
time. This, at the very least, gets them calmed down and on task. But it also 
requires smdents to go to the next level of thinking beyond note taking. They 
must begin to make their own choices and decisions about what is important. 

3) Have students write on one of these: What is the main point of last 
night's assignment? What are we going to do today? What should 
we cover today? 

To answer these questions, students must begin to think, to pull out ideas-from 
their own minds--not mindlessly copy what any tape recorder could provide. 

4) Always write after using film or AV materials. This works best if 
you are prepared with study questions to follow the film. If this is not possible, 
then have students summarize the main point or points of what they have just 
seen-even if they did take notes. Taking notes is passive-finding the main points 
requires critical thinking. 

5) Stop in the middle of class and ask students to summarize the class 
up to now, or predict what is to come in the last half of class, or 
what is to come tomorrow. 

THE BEST PART OF ALL OF THESE ACTIVmES IS THAT VOII nO NOT GRADE 
OR EVFN NErFSSARTl.Y WFAn THKSE ASSIGNMENTS YOU DONT GRADE 
EVERY READING ASSIGNMENT. WHY SHOULD YOU FEEL COMPELLED TO GRADE 
EVERY WRTHNG ASSIGNMENT? THF RFNKFTT TS TN THFTR WRTTTNC-NOT IN 
VOITR RFADTNr. OR GRADTNG TT 

WRITING-TO-LEARN ACTIVITIES WILL HELP YOUR STUDENTS THINK MORE 
DEEPLY. MORE CRTriCALLY. (YOU MAY WANT TO HAVE STUDENTS KEEP A 
SEPARATE NOTEBOOK IN WHICH TO DO THESE IN-CLASS WRmNG ASSIGNMENTS. 
YpOU CAN COLLECT H AT SOME POINT AND EVALUATE IT-if you feci this is necessary 
motivate your students to give this their best effort) 
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Word Processing at MCCC: Observations and Questions 

by Dr. John Holladay 

The Wnting Fellows have been very busy lately. Walk by the LAL sometime. You will almost 
certamly see several students working one-on-one with each other to master a wide variety of subjects. 
It's that time of the semester: mid-term, and many wnting assignments are due shonly. This is a busy 
Lime for students and faculty. 

Debbie Waltz, Wnung Fellow for the 152 Physics class, describes her expenences with her first set 
of papers: 'The students were great-fnendly, reccpuve, intelligent. I really enjoyed working with 
them, but never dreamed it would be so time consuming preparing their papers. I think I averaged 45 
minutes to an hour for each one. At first I thought I was doing it wrong, but the students seemed to be 
happy with my work. Some of them were surprised to sec their comment sheet typed, but I thought I 
should: after all. Mr Spalding was insisting their rcpons be pnnted on the computer, so I felt I should 
print mine too. This is how I cnuqued the papers: I read the paper through to grasp the general concepts 
and organizauon, only making obvious comments as I read. Then I reread it slowly and wrote down 
comments (circled or underlined or used quesaon marks) on the paper while at the same time writing 
notes down about the problems and corrccaons on a sheet of paper. I reread the paper again: this time 
matching my notes to the paper as I read to ensure my comments made sense, were accurate, and held a 
positive tone. I followed this process for all the ones I needed the next day, and then I began to type the 
notes onto the official comment form. Now I have a copy of the notes I gave to the students for my own 
records. This physics class is intelligent, and they like to think. What I found really neat was the way 
three of the students helped me understand their topic. As they explained their concepts to me, they 
drew picturcs-nght there on their reports— to illustrate them." 

Thanks Debbie. Something very good is taking place here: I wonder how many of us would be 
willing or able to devote this much time to the learning and writing process. 

Another observation: be advised that our Writing Fellows have learned to use the Appleworks word 
processing programs which are available in the library and in the Learning Assistance Lab. If you have 
wniing assignments, encourage your students to take the time to learn to use the word processing 
programs. In two hours or less, most students can learn to use Appleworks. After one or two 
assignments, they will be very comfonable with the program. The ability to use a word processing 
program will greatly enhance their ability and their will ingness to revise and edit their work. 

Editorial Question: Writing Fellows are eager to teach other students to use t!.e computers. 
Many of our faculty are ready and eager to make wider use of computers. In the example above. 
Professor Spalding requires his papers to be processed on the computer. But MCCC's supply of 
computers is extremely limited. MCCC has nearly three thousand students, and we have seven 
computers on campus to which students have open access: two in the library and five in the LAL that 
can word process. I know at least two committees are now studying the situation, but why are we so far 
behind nx>st other colleges? How long will this process take? Our students and faculty need 
computers naw' 
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How to Wriil© a Pooia 

by Dr. Robert Merkel 

Years ago I came to an emotional and philosophical crossroads in my life. I had to 
decide whether I would be a lambada dancer or the world's first perfect teacher. Luckily 
(for you) I chose the laiier because now I can share with you my recipe for writing a 
poem. Here then is my secret. 



How to Build a Fine Poem 

1. Stan with an emotional cxpenence. Recollect it in a moment of tranquility. 

2. Choose those appropriate words which will help you reconstruct the experience. Use 
phrases, and clauses too if the words seem right. 

3. Arrange your words, phrases, and clauses in a logical order. Don't strain or worry- 
use your instincts. 

4. Add verbs. Polish ii. Sleep on it. Change it as you deem appropriate. 

5. Fonnai it. How docs it look best? Play with various airangemenis. 

6. Type it. 

If it sells, remember it is polite tradition to send most of the profits to your teacher 
(me), and if it docs not-but it is really good-give it to me or to Dr. Holladay for 
consideration for Images (MCCC's literary arts magazine). The deadline for this year's 
issue is fast approaching! March 1. 
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Kristlfi Uathvra^ 
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Ann frost. 
hnn frost. 
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NEWSLETTER OF THE MONiWE CaiUMTY COMMUNITY COLLEGE WRITING PROGRAM 



Why AH Students in a Writing Fellow Coune 

Must Ptrticipite in the Process 

by John Holladay 

In the fall of 1982 at Brown University. Tori Haiing-Smith established the first Wriang 
Fellows program in this country. By the fall of 1989. according to a leceni article by Haring- 
Smith, their undergraduate peer tutor program now serves over 2500 students annually. She says 
that with the help of 80 Writing Fellows at Brown: "Students acquire a crucial skill: the ability 
to improve their writing by revising it with the help of a colleague." 

MCCC's Writing Fellow program is patterned after the one at Brown University. This 
semester we have 35 Writing Fellows working with over 500 students. Unlike those at Brown, 
our Writing Fellows also work a combined total of seventy hours a week in the Writing Center in 
the LAL. Here they arc available to work with the writing assignments of any smdcnt in any 
course on campus. 

One way our program is similar to the one at Brown University is that we want every student 
in a Writing Fellow class to work through the process by revising the first draft of each paper 
with the counsel of a Writing Fellow. Tori Haring-Smith says about the Brown program: 

"Every paper written by every student in a Writing Fellow course is first submitted to the 
student's Writing Fellow, who comments on it in writing. The papers with these comments are 
then returned to the smdents who must revise them before submitting both versions (the original 
with the mtor's comments and the revision) to the faculty member in charge of the course. 
Although students arc not required to follow the Writing Fellow's suggestions as they rework 
their papen. all Students in the course must nanicipate and muxt re vise their work- This policy is 
designed to combat the students' b elief that revision is a punishment meted out to poor writers. 
rather than an integral pan of anv wrinng process. Th e program also demon^mites that all 
writing reven "passabl e" writing^ r.nn be impmved " 

This, I am convinced, is the key to a successful Writing Fellows. Writing-to-Leam Program. 
We all need to work through the process. Writing is an extremely recursive process, and every 
writer, weak or strong, should come to see revision as an integral part of the writing process. I 
agree with Haring-Smith. Surely our students, like those at Brown, will benefit ft-om working 
through the process. Yes. even "passable" writing can be improved, and to be asked to do so 
must not to be seen as "a punishment meted out to poor writers." 

Our smdents. like those at Brown, are never required to follow the Writing Fellows* 
suggestions as they rework their papers. Nevertheless, since good writing is almost never a 
linear process, we will continue to encourage total pamcipation by all students involved in the 
process across the curriculum. That is the message we wish to deliver with MCCC's Writing 
Fellows. Wriring-Across-thc-Curriculum Program. 
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Wridng Fellows Write 

A Writing Fellow's Pay 

by RoscMarie Voss / Writing Fellow: Winter and Fall 1989, Winter 1990 

When I was first recommended as a Writing Fellow, I was not really sure I was up to ihe cha^''rnge. 
I did not consider myself a writ... I was told of all the benefits of being a fellow: prestige, 
recognition, experience, pay, credibility, and resume dressing. The thought of being paid to take a 
class was great, and everyone likes to be recognized for something positive and prestigious, but I 
wo iered how anyone reading a resume would understand what a Writing Fellow was since it is a 
relatively new position. Then I reasoned it would be a great conversational strategy if the interviewer 
were unfamiliar with this new tutorial role. So I wrote my autobiography, had my interview with Dr. 
HoUaday, and I was accepted. 

Later that semester, when the papers staned coming in, I wondered if it was all wonh it . I had 12 
credit hours of school work, a home, two children, a number of community aiid church committees, as 
well as throngs of student papers to critique. I worked hard . . . very hard! 

But there was something special about that class. It was not just 25 strangers in a room for a couple 
of hours a day, a few days a week, taking notes and quizzes. It was a group of friends working, 
learning, and growing together. We shared our fears, struggles, experiences, and achievements with 
our mentor and each other. Becoming a fellow was by far one of the most important and rewarding 
decisions I have made. 

When we all got together at the end-of-thc-semester pot-luck luncheon to receive our checks, Dr 
Holladay asked if we would like to continue as fellows for the up-coming semester. Everyone took a 
moment to reflect on the demanding semester we had just survived. Nevertheless, all fellows who 
were returning to MCCC also returned as Writing Fellows. 

I am now in my third semester as a Writing Fellow, and the rewards are still adding up. This class 
taught me how to tutor others, gained me prestige among the staff, recognition with other students as a 
caring helper, experience in working with others, money, and credibility as a knowledgeable student. 
As far as my concern about whether an interviewer would appreciate what a Writing Fellow is, I found 
out last week. 

I added to my job packet in the Placement Office the Writing Fellows Certificate Dr. Holladay 
presented to us at the end of the semester . When I went for an interview, the head of the engineering 
department asked me to tell him a little about myself as he glanced through my credentials. I began to 
explain my present status in school, and he turned to my Writing Fellows Certificate. He interrupted 
me and said: "Oh yes, she's the one who is going to write all the reports to the main office for us!'' I 
answered, "Fd be happy to!" 

I v^all not know if 1 was chosen for the position for a while yet. The imponant thing is that being a 
fellow is all that it is cracked up to be, delivering all it promised-and then some. 

Yes! Beins: a Writing Fellow definitely pays! 
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WridDg Fellows Write 

Where Will I Sit? 

by Grace Dyer / Writing Fellow: Winter 1990 

A Dramatic Monologue: Thursday, March 15, 1990 

As I wait for my appointment to arrive, I look around the LAL. It has become a very 
busy place. Every table is full with tutors and tutees. Some tables have a sign with the 
tutor's name displayed. I know these are the Writing Fellows. Even the computers are 
all being used today. Papers must be due in some classes. 

It was never this busy when I first began working here. I started several semesters ago 
as a chemistry tutor, and I never had a problem finding a place to tutor a student who 
came for help. If my appointment comes in now, where am I going to sit? I notice some 
Writing Fellows are sharing a table, and both are tutoring students at the same table. 

Someone is sitting at the desk answering the phone and making more appointments. If 
this keeps up, the college will have to expand the LAL. 

I see an instructor tutoring at one table. Students arc sitting in the waiting area- 
patiently waiting to see the tutors with whom they have appointments. 

I cannot believe it! The LAL is actuallyJDuU! Where will I sit when my appointment 
arrives? 

Two students finish their tutoring sessions and leave. Two of the students who have 
been waiting sign in and move to tables with their niters. 

Guess vho just walked in the door-my appointment Where will I sit? The only 
places left are the two chairs in the waiting area. I ask the smdent to sign in, and I ask 
him to sit in the waiting area- "I will be right with you/' I tell nim. 

Picking up his paper and my written evaluation, I quickly glance around. All the 
tables are still full. 

I guess I will sit in the waiting area and discuss the paper. The session goes well. The 
student is very reccpave. He does not mind at all that we arc sitting in the waiting area. 
He even says he wants to bring his paper back after completing the revisions. I guess it 
really does not mater where vou sit as long as vnu get the ^ob done. 



ERLC 



5:; 



-49- 



r 




/ » 



4 




Assessment of Writing Assignments 




The final two pages of this issue include a two-page assessment instrument for writing 
assignments. If you use writing assignments in any of your courses, you may benefit 
from knowing more about how well your smdents understand your assigmnents. We 
hope this assessment instrument will give you the opportunity to do just that. If you 
think these two pages might elicit infomiation you would like to have, please detach these 
pages and have graphic arts make enough copies for your students. 

Professor Jim DcVries suggested we create such an evaluation instrument for classes 
working with Writing Fellows. We did so this semester. Several faculty members 
contributed to the version we arc now using. The form on pages five and six of this issue 
has been revised slightly so that it can be used with any jlass. 

This evaluation is for your use and for your eyes only. After your students complete 
the evaluation, you are free to use the information in any way you choose. You may get 
some helpful feedback that will allow you to design better assignments in the future. 
Unless you choose to share the results, no one else will read the evaluations. 



Writing Policy Statements 

If you arc preparing course policies for next semester, please consider including one 
of the writing policy statements distributed to all faculty last month. To your Ust of 
choices, we would like to add this revised statemen! nreparcd by Professor Robcn Leski: 

"Your papers will be graded both on careful fulfillment of the assignment and on 
composiii \al accuracy. Just as inaccurate facts disrupt communication, so docs 
inaccurate EngUsh. Employers and universities will ^xpcct you to think and write 
correctly. Poor writing, misspellings, grammatical errors, lack of thoughtful 
organization, and pointless slang represent you badly." 



See Paqes 5 and 6 
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Student Assessment of Writing Assignments 

Course Name and Number 

Asiignmem #1: 

Was this assignment clear? 

Yes, Very Clear / Okay, in Most Respects / No, Not Very Clear 

If you had trouble understanding the assignment, why? What things might be done to make the assignment 
more e.sily understood? 

Directions should include the following: 

nK)re about the intended audience, 

more about what documen«jdon is expected, 

more about the sources to be used, 

mom about the organizatioi of the paper, 

more about the specific goals of the paper. 

What about the length of the paper? Considenng the nature of the assignment, was the paper too long, too 
short, or an appropriate length? 

Arc the library resources at MCCC adequate for this assignment? 
Other ways the assignment might be improved include these: 

(If this course had more than one wnung assignment, please fill out tlx other side.) 
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Course Name and Number 

Assignment #2: . 

Was this assignment clear'' 

Yes, Very Clear / Okay, in Most Respects / No, Not Very Clear 

If you had trouble understanding the assignment, why? What ilnngs might be done to make the 
assignment more easily understood? 



Oirecaons should mclude the following: 

more about the intended audience, 

more about what documentation is expected, 

more about the sources 10 be used, 

more about the organization oJf the paper. 

more about the spectfic goals of the paper. 

What about the length of the paper? Considering the nature of the assignment, was the paper too long, too 
short, or an appropriate length? 



Are the library resources at MCCC adequate for this assignment? 
Other ways the assignment might be improved include these: 



(If this courx. jiao nnore than one wnung assignment, please fill out the other Side.) 
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» Innovation Abstracts 



Wnfz/f^ Across f/ic Ctirrictiliim: "What's In It for Me?" 



Prngniatu.ts siy wo should ovalu.ito doods, not 
words «Jnd judge ideas by how thov work, rather than 
by how well they kx^k on pafvr. 

Many sadder-but-vviser ptvple have failed to follow 
this advice vvhei> coi>sidering the development of a 
wnting-across-the-curnculun> progran>. They learned 
the hard way what David Russel's research revealed: 
"Revival meeting or consciousness-raising efforts, 
however useful as springboards, cannot si';*''»n interest 
after founders have gone... W AC n>ust be part of an 
institution-wide plan with realistic goals and clear steps 
marked out toward them." 

So, you ask, "What's the solution? How do we add 
writing across the curriculum without becoming 
composition teachers and burying ourselves in an 
avalanche of paper grading?" 

The simple approach is often the best. I think 
Monroe County Community College (MCCC) has de- 
veloped a program that works. And it w^orks for 
everyone involved, students and faculty. 

MCCC had the "useful springboards" — retreats, 
workshops, seminars. They were interesting and 
helpful, but not absolutely necessary. These sessions 
encouraged faculty in the disciplines to develop non- 
graded, writing-to-leam activities. However, we have 
taken our WAC approach one important step beyond 
the workshop stage. When our instructors decide to 
transform the expressive, exploratory writing activities 
into transactional, graded writing, we offer them 
assistance. This, after all, is the part of the process that 
instructors find most frustrating — evaluating hastily 
prepared, poorly conceived, last-minute writing. 

We have a way to improve the quality of instruction 
without placing a heavy burden on our faculty. We 
have no panacea, but we do offer valuable assistance at 
a crucial point in the writing process 

Writing Fellows Program 

MCCC has brought the Writing Fellows program— 
which began a few years ago at Brown University — to 
our campus. Here, very briefly, is how it works. 

We have an advanccxi composition class — o|.x*n to 
only a few of our K^st students These students, good 



writers before taking the class, spend a semester becom- 
ng bc^tter wnters and lxx'on>ing writing consultants for 
their fellow students. These vnting fellows work in a 
wnting center — available to all students in all courses 
on campus — and each is also assigned to work with 
students in one class across the disciplines. For this 
assigned class, our writing fellows look at the early 
drafts of students' then>es. They take each paper home, 
prepare a written commentary, and meet with the 
student wnter to discuss the first draft. After that, the 
student wnter has the opportunity to revise the draft 
and submit both drafts and the writing fellows' com- 
mentary to the instructor. Everyone in the "fellowcd" 
classes must participate. 

Last semester our "fellowed" classes included: 
Nursing Seminar, Political Science, Geometrical Draft- 
ing, Engineering Physics, Organic Chemistry, Respira- 
tory Therapy, Logic, Western Philosophy, Basic Music 
for Classroom Teachers, General Physics, Children's 
Literature, Speech, Exploring Teaching, Poetry and 
Drama, Art Histor)', Sociology, and Psychology. The 
instructors for these classes knew they were getting a 
second draft that had received the attention of a capable 
and concerned student tutor. (Instructors for other 
classes were also encouraged to require students to take 
first drafts to the Wnting Center.) At the end of the 
year, we surveyed the students and farulty involved 
with the Writing Fellows Program. 

Evaluation; Students With Writing Fellows 

More than 97 percent of these students found their 
work with the writing fellows to be helpful. When you 
consider that these students were required to do more 
than students might have done in past semesters (write 
two drafts of each paper and meet with their writing 
fellows to discuss each), the approval rate is encourag- 
ing. 

Sorric of the comments from these surveys are 
revealing: "I was pleased to find at MCCC the individ- 
ual attention given to the students." "It helps to get an 
unbiased opinion of one's work before the professor 
scvs it." "It IS helpful to know that 1 had somewhere to 
go to get help with quc<;tions and problems." 
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Evaluation; Faculty Working With Writing Fellows 

The faculty were pleased with the work of their 
writing fellows. Over 80 pcTcent felt the papers they 
received were tvtter thaii those submitted in compa- 
rable classes without a writing fellow. One faculty 
member summed it up ''Students arc learning to focus 
on tho complexities of the writing process. They are 
learning not to bo contei.t with one draft. More real 
learning is taking place." 

Perhaps most noteworthy of all were the numerous 
comments by faculty who said they had initiated or 
expanded their use of writing solely because of the 
availability of the writing fellows. For example, one 
faculty member said: "Rarely have 1 required writing 
in thjs course. The two assignments this term were 
central to the goals of the course. 1 plan to make these 
assignments standard from now on. Regular daily 
writing will increase in all my classes." 

Evaluation: Writing fellows' Experiences 

The writing fellows benefit the most—and they 
know it. Each writing fellow spends two hours a week 
in the writing center and is also assigned to work with 
up to 20 students in one course. At the end of the 
semester, each writing fellow receives a $200 fellow- 
ship grant. Frankly, if calculated on an hourly basis, 
the nwney is a small incentive. Other major incentives 
come in the form of academic credentials, campus 
recognition, and their own eagerness to learn and to 
help others learn. These students also enjoy working 
closely with faculty nvcmbers. 

In conclusion, if a faculty member or student on our 
campus wants to know ''What's in it for nv:7 ' the 
answer is this: '^e offer something for everyone." 
Faculty members are pleased that their jdents get 
feedback at an important time in the writing process, 
when it really matters — before a grade ends the proc- 
ess. Faculty are also delighted to know they will not be 
reading last-minute efforts. And, of course, students 
are wise enough to know that, even though this does 
not guarantee success, it does help ♦hem write the best 
paper they are capable of writing. 

John Hoiladay, Instructor, Humanities & Social Saences 

For further infomution, t the author cA Monroe 
County Community College, 1555 South Raisinville 
Road, Monroe, Ml 48161 
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